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ABSTRACT

This trainer's guide is designed to assist Head Start
admiristrators in implementing the Bringing Out Head Start Talents
(BOHST) project designed to identify and develop programs for
potentially gifted/talented Head Start children. The trainer's guide
is divided into three sections. Section 1, the Administrator's Guide,
consists of the following components: a description and overview of
the BOHST project; requirements for implementing the project (staff
time, space, cost, and materials); basic instructions for leading
staff workshops; a sample yearly schedule; and sample forms used
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and handouts) for six workshops for the Headstart teaching staff, as
well as information about follow~up consultations and observations to
assist. teachers in implementing the BOHST approach in their
classrooms. Section 3, Parent Workshops,. gives detailed instructions
for two workshops: general programming for all Headstart parents, and
talents programming for parents of children identified as having
potential talents. (JW)
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INTKODUGTLON

This Tralnar”s Guide ia deaigned to assist Head Start administvators {n
Implementing the BOHST (Bringing Out Head Start Talents) Model. BOHST was
dovaloped at the University of lllinois and was partially funded chrough a grant
from the U.8. Department of Health and Human Sarvices. This manual may he uaed
by 3 Head Start program director or by one of the coordinators of the
program=-whomever will be administoring the BOUST Project.

The main goal of the BOUST Project is to provide training to Head Start
pardonnal and parents in fdentifying and pregramming for potentially talented
lend Start childran. Both the person providing the training and the
adminiatrator who La ovaersocing that person will nood to be familiar with the
contents of this manual, Especlally important is understanding the overall
structura of the BOHST project and aecaing how it fits {nto your lead Start
prograin.

Thia Trainer”s Guide {s divided {ato throo sections:

ls The Administrator”s Guide includes i{nformation for the tlead Start Diractort
as wall an for the person who will bo conducting the BOHST teacher and
parent training, This {nformution ia critical to the smooth running of the
BOHST training,

2. BOHST Teacher Workshops includes detailed instructions and matecialas for
six workshops for the teaching utaff plus {nformation about follow-up
consultations and obscrvatlions to assist teachers in implemont{ng the BOHST
approach in their classrooms.

3. BONST Parent Workshops includes instructions for two workshops for Head
Start pareants—--one for all parents and one for parents of the children
fidentified as having potential talents.

The instructions for ull the workshops follow a similar format and provide all
the information needed to present the workshops. Samples of all handouts and
overheads used in these workshops are provided at the end of cach workshop. The
person providing the training will need to photocopy enough handouts for each
workshop participant and make transparences from the sample overheads.

In designing this Trainer”s Guide, the BOHST staff has attempted to anticipate
everything an administrator would need to know in order to replicate the BOHST
Model 1in their Hecad Start program.

Additional copies of the BOHST manuals may be ordered by contacting the
Disabled Citizens Foundation (a not-for-profit orgaaization), 1304 W. Bradley,
Champaign, Illinois 61820 (217-356-9176),
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DERGRIPELON AND OVEIV IEW OF THE BONRT PROJECT

WIAT S THE PURPOSE OF BONSTY

Hinee Head fitart began 1t has made groat strides fn fmproving and ewpanding
Anevices to children who are average and to the 10k of its population who
are diagnoded as handicapped, The ehildren who have remalned underserved
are the bright/gifeed/talented==the top 10=20% of the ehildren who show
yreat potential {n one oe wore areas of talent. The BONGT (Bringing Out
Hoad fitart Talents) Project vas designed to mest this need.

While bright/gifted/talented childdren in all economie groupa have often
buen underservad, echildren from lov~income homes have veceived even Jess tn
the vay of espeetal aerviees. Not only are these children affeected by the
ponsral scarcity of services to the gifted, but they are also less 1tkely
to be tdentiffed for fnelusion in the services that are presently
avallable. ROUST was daveloped to asatat tn the identifiecation and
programaing of NHoad Start children who have potential talents or giftus. Ny
reaching children early in their lives to both itdentify and program for
their talenta, educators can begin to tap the potential talents of
low=1ncome children and to nurture these human rYesources,

HOW DID BOHST BEGIN?

BONST was funded by the Administration of Children, Youth, and Families far
one year undor Dr. Merle B, Karnes at the Univeraity of Illinois,
Procedurns and matucrials duvaloped ovar ten yoars for the RAPYUT (Netrtieval
and Accelaration of Promising Young Handicapped and Talented) Project for
gifted/talanted handicapped preschool children ware used as the basis of
the ROMST Project. Major madifications wore made in these maturials 8o that
they would more appropriately fit the needs of the llead Start populatien.
The BOUST matarials were fleld~tested in a Wead Start program in Champaign
County, Illinois. Modifications were then made and these wmaterials have
baen printed for distribution to Head Start centers across the nation,

HOW DO YOU IMPLEMENT 8OHST?

Toachars are tratned through a series of workshops of fered throughout the
academic year by vomeone designated as the BOHST trailner., These workshops
are couplad with classroom observations and consultations with the trainsr.
Through this individual contact, the teachess receive support and feedback.
Similacrly, parents of the Head Start children are provided with two
workshops, one that covers general enrichment for all the parents and one
on specific talent proyramming just for the parents of the identified
children. In addition all parents are asked to complete a questionnaire to
aid i{n identifying those children with potential talents,




WO ARE GUPTED/ TALENTED PREBCHOOLERE?

WIAT

WIAT

HOUHT 14 bhased uyn the U.8, OFfles of Bducation®a 1972 definition of the
gifted which incindes unvanal abiliciea in rhe following areas:
intellectual, ereative, leadorahip, wiawal and parforming arts (art and
mysle), acedemle (math, sclence, and reading), and psyehomotor, Only a
arpall pereentage of the general population {3=5%) fa truly gifted of
talented, ldentifylng talents or gifta lu espectally difftenlt at the
praachnol lavel bafore ehildren have had the experfences necessary lo
develop and demonatrate talents, Hecause (¢ 18 fwpousible to deteramipe
with certainty whieh prosehool ehfldron will grov up to be among that small
parcentage, BOUST "cants a vide not" to carafully seleet the 10=20% of the
ehildren who show potenttial taleat,

ARE THE COMPORENTS OF THE BONST PROJECT?

The HONST project 1s composed of flve major components. These components
wern dpecifically desfgned and developed to meetr the needs of the
hright/gifted/talented population as well as to enrieh the eurrieulum for
all Head Start ehildren, The five eoapanents of the BOUST prejeet are (1)
geneeal programsing both {n the elassrooa and at home for all the Head
Start children, (2) tdontification proceased for determining the
bright/glfeed/talented 1o the Hoad Start program, using both parent and
toacher taput, (1) specifiec programming both in the classroom and at home
for the 1dentified talented ehildron fn thele spectfie talent area, (4)
programaing to lnvolve parents both in the classroom and at homo, and (95)
stratogies for alding in the transition from llead Start te public achool,
thus ansuring continuity of programaing. 1n addition, angolng evaluation
procedures are ineluded to determine the {mpact of the project and teo
assong progress throughout the year.

ARE THE MAJOR STEPS IN THE BOUST PRUCESS?

The HOUST procesd (ncludes three major steps: (1) genvral enrichment
progeamning, both in the classroum and at home, for ALL Head Start
chiildran, (2) idontification proceasaes for determining the
bright/gifted/talonted in the Head start program using bhoth pareat and
taacher {nput, and (3) npecific progranming, both in the claasroom and at
home, for the fdentified talented children in thelr specific talent area.

Below 18 4 summary of this BOHST proceas:

Step 1:  GENERAL PROGRAMNING
=Detective Thinking (Convargeat Productive Thinking)
=Inventor Thinking (Divargent Productive Thinking)
=Judge Thinking (Evaluative Thinking)



Btep 21 TALEKNT TOaNTIVICATION
=Teaeher GCheekllag
=Paront Choikliat
=Talent Htaffing

Weep V1 TALINT PROGRANNE NG
=As5a858ament Hadavd
~TaleAtl Astivities
=Talept Edueattan Plan
=hnd=af=the=Year Talent Repart

General Programming ta deslgned to glve ALL the Head Htart ehlldeen a
chanes to davelop thelr higher lavel thinking skills, fneluding
prolen-solving akills, ereative thinking, This genera) enrlchment also
giveas the ehildren an apportunity o develop and demanstrate potsatial
talenta, Currleulua {ar bath the home and the elasaroonm dre 4 part of this
flrst step,

Taleat tdentification, Ntep 2, focwses on Jdontifying the children with
potential taleat in one or ware of aix arcast Intelloctual, croative,
leadarahip, vidual and perforaing arts (art and nuelc), academic (math,
aclence, and reading), and paychoactor. Both teacher and parent checkliats
are ased in selecting ehildven with potantisl talent, A vevievw of the
chackliat ratings and a final detaraination of vhieh ehildren are
tdentified {9 made at a Talont Htaffing, 4 seeting vith the teachsr,
tralnee, any appropriate anelllary peraunnel, and possibly the pareats.

Oaly the ehildeon fdentified as having poteatial taleat, the top 10-20%,
are fnvolved ia Step 3 of the BOWET process, Talent Prograsming, The
purpose of taleat prograesing s to provide tho {dentifled ehildrea with
opportunitios and exparionces to davelop thelir talent areas, Speciftie
activities In thelr Lalent area are provided for both the classroen and the
hame. An ongoing addeasment of taleat development (s bullt=into each
clasrous activity, An individual plan of talent development 1s written and
inplonented for edch fdontified child, 1n additton, in order to help
ensare continuity of talent prograeaming, a talent report is conpleted at
the end of the year and sont on to the child’s next teacher,

WAT®S THE RESULT OF IMPLEMENTING BONST?

Research haa shown that the BOUST Project has a positive {mpset on both
teachers and ehildren, Scores of all ehildron, the i{deontifled as woll as
non=identif{ied chidroen, Increased in both creativity and scadenic
achiavement as medsured by Torrance”s Thinking Creatively in Action and
Movenont and the Kaufman Asseaspent Battery for Childrean. In addition,
teacher”s described thelr class more pesitively at the end of the BOHST
tralning, suggesting that facusing on the strengths of children and
progeamaing foc these atrengths may foprove teachers® attitudes toward
their children. It appears that the main goala of the project=~-focusing on
the strengths of 3ll ehildren, providing all children with practice ia
higher-order thinking skills, identifying the potentially gifted and
talented children, and providing home and classrooa programming for the
those fdaentified as having special talents--have an overall positive fmpact
nn the whule Head Start prograa,
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TRAINEY

Wite woabef of yout adalalatrallve alalf, poacibly youtaeldf, the educatinng)
CHIFIENALAT, uF 4 alle auperviaat, ahauld bo the trafnst for the BOWST proceas,
This pefaan Il need tine 1o do the Following)

4s  Prepare and present six yurksheps for teachers each abaul | 172 hours
tong, Preparatian tine for sach sorkshop {3 sboul tus hours, Iaeludiag
tine ty fFeviev the workshop lustyyctions, prepare materials, and make
Appropriate affangements,
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detorntie which childeon are (dentificd as potentially talenged,

de  Partleipate In a THP (Talent Hducatien Plan) meeting far each ideat{fied
ehild, about one hour each,
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PARENT QUOBRDINATOR

One person from your ataff will need time to help arrange and assist with the
two parent workshops which will probably be run by the trafner. Time will be
raquired for scheduling the maeting, contacting pareats, arranging childears and
transportation, making room and refreshment arrangements, planning the meeting
vith the BOHET trainer, and belng present Juring the meating, Total time
requirad for both workshops vill be approximately 10 hours,
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Supervision of the trainer should consist of the following:

a. Observe the trainer conducting at lea. t three workshops. Give feedback
using the trainer competency form for workshops. A copy of this form is
included in the Administrative Section at this manual.

b. Sit in on at least two consultations between the trainer and a teachera
Give feedback using the trainer competency form for consultations.

c. In addition, you and the trainer have the option of using a peer
supervisory procedure in which another coordinator or a teacher observe
the trainer and offers feedback. The appropriate trainer competency
form should be used.

Altogether supervising the training should take approximately 6--8 hours.

IT. SPACE

A meeting room will be needed for each of the six workshops. Enough space will
be needed for the teachers to break into smaller groups and to roleplay active
lessons. A classroom may be used as long as comfortable adult-sized chairs are
available.

Teacher consultations may be held in the classrooms after the children have left
for the day.

III. COSTS

Some -release time for staff may be necessary, but most of the training and
consultation times can occur during your regularly scheduled inservice training
times. There will be some minimal cost for reproducing a few materials, such as
name tags, handouts, and overheads. If your organization does not have access
to audlo-visual equipment, you may also need to rent an overhead projector for
some of the workshops. Thus implementing the project will cost very little
outside of purchasing the BOHST manuals.

. MATERIALS

In addition to this TRAINER”S GUIDE for the trainer, you will need each of the
following manuals for each teacher:

~~GENERAL PROGRAMMING MANUAL

~~TALENT IDENTIFICATION MANUAL

~~TALENT PROGRAMMING MANUAL

For parents the following materials are needed:
~-DETECTIVE, INVENTOR, AND JUDGE ACTIVITIES FOR THE HOME BOOKLET for the
parents of each child in the program.
~~TALENT ACTIVITIES FOR THE HOME BOOKLET for the parents of each identified
child.

Samples of any necessary materials, handouts, and forms are provided in the
BOHST manuals. These will need to be reproduced according to the number of
teachers and children involved with the project.

i3



2.

4

5.

BASIC INSTRUCTIONS FOR LEADING THE WORKSHOPS

Use your own language for explaining the workshop information. Read
through the workshop instructions before the workshop at least two
times. Make yourself notes on the outline. Reading material out of this
manual to the participants can really kill a workshop.

Before each part the workshop, prepare the participants by telling them
what you will be doing. At the end, summarize what you did. Think of
this general presentation plan:

-——Tell them what you are going to say
~-Say it
~-Then tell them what you said

Keep the big picture in mind and frequently remind the participants of
the big picture. In other words, help them understand what the purpose of
BOHST 1s and how each workshop fits with that purpose.

People learn by doing. Get everyone involved. It will make the workshop
more interesting and more meaningful.

Preparation is liberation. Make sure you know your material and have
everything ready in advance. Review the summary of materials to be
prepared and gathered at the beginning of each workshop. Be over—
prepared. Review the material in your head before the workshop.

Be enthusiastic and enjoy the workshop yourself.
Don"t be afraid to repeat yourself. Research has shown that saying

something three times will help people remember it. Try to find
different ways to say the same thing.



SAMPLE SCHEDULE FOR THE YEAR

This schedule is designed to give you an idea of when you would need to
implement major steps in the BOHST process in order to complete the process
within one school year.

SUGGESTED DATES

ACTIVITY

lst or 2nd Week
of September

3rd or 4th Week
of September

lst or 2nd Week
of October

3rd or 4th Week
of October

lst or 2nd Week
of November

3rd or 4th Week
of November

3rd or 4th Week
of November

lst or 2nd Week
of December

2nd or 3rd Week
of December

2nd or 3rd Week
of January

3rd or 4th Week
of January

lst or 2nd Week
of February

3rd or 4th Week
of February

1st or 2nd Week
of March

3rd or 4th Week
of March

Teacher Workshop: INTRODUCTION TO BOHST AND
DETECTIVE THINKING WORKSHOP.

Follow-up observations and consultations for
detective activities.

Teacher Workshop: INVENTOR THINKING
Follow-up observations and consultations
for inventor activities.

Teacher Workshop: JUDGE THINKING
Follow-up observations and consultations
for judge activities.

General Programming Workshop for All Head Start Parents:
DETECTIVE, INVENTOR, AND JUDGE THINKING FOR THE HOME.

Teacher Workshop: TALENT IDENTIFLCATION

Follow-up observations of children and Talent Staffing.
Teacher Workshop: TALENT PROGRAMMING

Follow~up observations and consultations

for talent activities.

Workshop for Parents of the Identified Children:
TALENT PROGRAMMING FOR THE HOME.

TEP (Talent Education Plan) Meetings

Teacher Workshop: CLASSROOM ENVIRONMENT

Follow~up observations and consultations
on the classroom environment.,
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Sample Forms

Included in this section are sample forms which
are used repeatedly throughout the training process

e Workshop Evaluation

e Observation/Consultation Sign-Up Sheet

* Observation/Consultation Evaluation

eReminder Cards

o Trainer Competencies for Workshop Presentations:
Evaluation Form

* Trainer Competencies for Consultations:
Evaluation Form



Date:

WORKSHOP EVALUATION

Name of Workshop:

Check one:

Teacher

Visitor

Paraprofessional

Other (Specify)

Coordinator

1. The main objective for this workshop was:
2. The training materials and activities presented that proved most useful are:
3. The training materials and activities presented that proved least useful are:
4. The information presented Strongly Strongly
was very relevant to my Agree Agree Disagree|Disagree
needs.
_ 5 4 2 S
5. The BOHST trainer was Strongly Strongly
very helpful in adapting Agree Agree Disagree|Disagree
materials and procedures
for my use. 5 4 2 1
6. Specifically, how could the presentation have been improved?
7. As a result of this workshop, what information will you be able to use

and how?

| SN



OBSERVATION/CONSULTATION SIGN UP SHFET

Please write your name in two open spaces to indicate; (1) When you would like me to observe in your classroom and
(2) When you are available for a follow-up consultation.

Week of

8:00

8:30

9:00

9:30

10:00

10:30

11:00

11:30

12:00

12:30

1:00

1:30

2:00

:30

3:00




OBSERVATION/CONSULTATION

Evaluation

Teacher:

Observer:

Type of activity observed:

Date:

1.

The suggestions made by the BOHST trainer concerning my classroom
wcre very helpful.

Strongly Strongly

Agree 5 4 3 2 1 Disagree

The BOHST trainer was very helpful in adapting BOHST materials for
my use.

Strongly Strongly
Agree 5 4 3 2 1 Disagree
The BOHST activity was appropriate for my classroom.
Strongly Strongly
Agree 5 4 3 2 1 Disagree

What was the most helpful part of this consultation?

What was the least helpful part of this consultation?

q]
lam]



REMINDER

for

(teacher's nme)

Classroon Observation

Activity or child
to be observed

Date

Time

Follow-Up Consultation

Date

Time

fext Wotkshop

Date

Time

Place

2l

N
RENINDER
for

(teacher's nage)

Classroom OFservation

Activity or child
to be observed

Date

Time

Follow-Up Consultation

Date

Time

Next Worksho

Date

Time

Place

REMINDER
for

(teacher's name)

Classroon Observatfon

Activity or child
to be observed

Date

Time

Follow=Up Consultation

Date

Time

Next Workshop

Date

Time

Place
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TRAINER COMPETENCIES FOR WORKSHOP PRESENTATIONS

Evaluation Form

SKILLS losservED COMMENTS OR SUGGESTIONS

1. PREPARATION:

--Set up room so
participants could see
and hear

--Set up needed equipment
before the workshop

--Prepared handguts and
other materials before
the workshop

--Showed familiarity with
workshop activities

2. ORGANIZATION:

-=-Had all needed materials
readily available

--0Organized materials in
order of presentation

--Presented information
in a well-organized
menner

3. OVERALL PRESENTATION:

--Maintained participants'
interest

--Was enthusjastic

--Responded to and
encouraged questions

--Showed overall
krowledge of program

--Clearly explained ,
QC information 23




TRAINER COMPETENCIES FOR CONSULTATIONS

Evaluation fora

SCHLLS OBSERVED CCMMENTS OR SUGGESTIONS

1. ORGAMIZATIGN:
--Xept 3ppointment
~=Arrived on time

--Brought needed materials
i.e. observation notes

--Ended appointment on
schedule

2. COMMUNICATION:
-=-Gave positive feedback

--Stated suggestions
Clearly

-~Responded to and
encouraged questions

24
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TEACHER WORKSHOPS

Introduction to BOHST and Detective Thinking

Workshop

Inventor Thinking Workshop . .
Judge Thinking Workshop .

Talent Identification Werkshop .

Talent Programming Workshop .

Environment Workshop .

25
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Introduction {o BOHST

anc
Detective Thinking Workshop
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JINTRODUCTION TO BOHST AND DETECTIVE THINKING WORKSHOP

OWERVIEW OF THE WORKSHOP

I. GETIING STARTED 5 MINUTES
IT. OVERVIEW OF BOHST 15 MINUTES
ILT. ADULT DETECTIVE THINKING ACTIVITY 15 MINUTES
V. MODEL DETECTIVE LESSON FOR CHILDREN 30 MINUTES

DELORES”S STORY (10 MINUTES)

ROLE PLAY (15 MINUTES)

DISCUSSION (5 MINUTES)
V. INTRODUCING GENERAL PROGRAMMING 10 MINUTES
VL. SCHEDULING OBSERVATLON/CONSULTATION TIMES 10 MINUTES
VII. WRAP-UP 5 MINUTES

SUMMARY OF MATERIALS TO BE PREPARED AND GATHERED:

1. DETECTIVE BADGE NAME TAGS FOR EACH PERSON AND FELT TIP PEN

2. CHART OF THE STEPS IN THE BOHST PROCESS ON A POSTER, CHALKBNARD, OR OVERHEAD
3. OVERHEAD PROJECTOR AND SCREEN (OPTIONAL)

4. COPIES OF THE WORKSHOP SCHEDULE FOR THE YEAR

5. MEDIUM-SIZED CARDBOARD BOX WITH TREAT INSIDE

6. STORY OF DELORES DETECTIVE AND COLORED POSTER OF DELORES

7. THE MODEL DETECTIVE LESSON AND THE MATERIALS NEEDED FOR IT

8. COPIES OF THE OBSERVATION FORM FOR DETECTIVE LESSONS

9. COPIES OF THE BCHST GENERAL PROGRAMMING MANUAL FOR EACH PERSON
10. SIGN-UP SHEET3 FOR OBSERVATIONS AND CONSULTATIONS

11. REMINDER CARDS

12. WORKSHOPS EVALUATTION FORMS

PREPARATTON CHECKLIST FOR DETECTIVE WORKSHOP:

EVERYONE NOTIFIED OF TIME AND PLACE?

ROOM SET UP WITH CHAIRS, TABLES, LIGHT, HEAT, ETC?____
ALL MATER[ALS GATHERED?

READ INFORMATION TO BE PRESENTED?

REREAD INFORMATION TO BE PRESENTED?

REV IEWED ADULT ACTIVITY TO BE PRESENTED?

REVIEWED CHILD ACTIVITY TO BE PRESENTED?

PRACTICED WHOLE WORKSHOP?

YES TO ALL? THEN YOU ARE READY!!]

27
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BOUST INTRODUCTION AND DETECTIVE THINKING WORKSIOP

INSTRUCTTONS TO THE DBOHST TRAINER

Before the Workshop

PURPOSE

The purpose of thls workshop is two-fold: to help teachers understand the
overall structure of the BOHST project and to prepare them to begin the first
part of general programming which involves detective thinking. Teachers will
have an easier time using the BOHST materials if they understand the reasoning
behind the different parts of the BOHST Program . By intr lucing the detective
lessons from the general curriculum, you will also be giving che teachers a good
taste of how BOHST will enrich their teaching.

GET'TING READY

Your job in leading this workshop includes the following:

l. Reading through these instructions at least twice and becoming familiar with
the supplgmental materials.

2. Reading through the Model Detective Lesson and the checklist of Teaching
Skills for Detective Lessons several times. Practice the activity. Make sure
you are able to demonstrate the model detective activity using all the skills
on the teaching checklist.

3. Preparing the following MATERIALS:

For the workshop in general:

~ Name tag badges and pins--photocopy or ditto the sample Detective Badges
provided. Cut out one for each person attending the workshop.
~ Felt tip pen to write names.

For the introduction to BOHST:

~ Chart of the steps in the BOHST process--use a chalkboard, an overhead, or
poster to make a large chart of the sample model (included at the end of
this workshop).

~ BOHST workshop schedule for the year (a sample schedule is included at the
end of this workshop--you will need to prepare your own schedule with
specific dates indicated for each workshop).

For the adult activity:

- A medium-sized cardboard box with a 1id.
= One or more donuts per person placed in the box as your mystery surprise.

28
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:‘.For the role play of tha Model Datective Losson for children:

The story about Delorus Deotective (in your General Programming manual).

~ A colored poster of Delores Dotactive (a black and white postar which can
be colored is included in your General Programming manual).

The Model Detective Lesson (in your General Programming manual).

Copies of the Obscrvation Form for Detective Thinking.

Materials for the Model Detective Lesson for children (pick any five of the
following):

plastic shovel and pail toy airplane
watering can hairbrush
unblown balloon blocks

paint brush doll

pair of mittens cup

towel ball

salt and pepper shakers squirt gun
crayon shoe

rolling pin belt

potato masher or peeler small pillow

For the introduction to general programming:

- Copies of the BOHST General Programming manual--one for each participant
and for yourself.,

For scheduling observations and consultations:

- Copies of the Observation/Consultation Sign-Up Sheet indicating available
dates and times (a sample Observation/Consultation Sign-Up Sheet is
included with the forms in the Administrative section of this manual).

-~ Reminder Cards for the participants (sample Reminder Cards are included
with the forms in the Administrative section of this manual).

For wrap-up:

~ A Workshop Evaluation form for each participant.

29
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At tho Workshop

I.  GETTING STARTED '

An people arrive

Give all the participants dotoctive badge nametags and have them print their
names on thoem,

When people are seated

If aeveryone does not know averyone else, take time for introductions. Be sure to
introduce yourself.

Explain that the workshop will have two parts. In the first part you will be
telling the participants about the BOHST project in general and will give them a
chance to ask questions gbout how the whole year will work.

In the second part, the participants will be trying an adult activity to see how
well their own detective powers work and to learn how to teach detective
activities to children. They will also have a chance to observe you during a
role play of a detective lesson and to use a checklist of skills important to
teaching detective activities.

At the end of the workshop, each teacher will schedule:

-~a time for you to come and watch a detective activity in the classroom
--and a time to discuss the activity.

Before going on, ask if anyonc has any questions about today”s workshop.

I1. OVERVIEW OF BOHST--THE BIG PICTURE

Explain that you are going to spend 10 or 15 minutes giving everyone some
general information about BOHST and what the training will look like over the
year. Put up the chart that outlines the overall structure of the BOHST
project.

Here is a list of the information to be shared:

l. BOHST stands for Bringing Out Head Start Talents and was developed at the
University of Illinois through a grant from the Administration for Children,
Youth and Families. Dr. Merle B. Karnes was the director of this project
during the 1984~1985 school year, and since then the materials from this
project have been sent to Head Start programs all over the country. The
BOHST project has been designed specifically for Head Start teachers,
children, and parents.

2., The major purpose of the BOHST project is to help the Head Start programs
identify and work with children who have potential talents or gifts. By
participating in BOHST, teachers can expect the following benefits:

--learning to look at all children in more positive ways
--working with all the children to develop their thinking skills
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==loarning a systom of salocting children with potential talenta

=-=working with rha solocted children to davalop that talent araa

=-having an opportunity to work with paronts to enhance all children®s
thinking akills and the talants of the identified children.

BOHST has three major partst genaral programming, identification, and talant
programming. Paront participation is an important part {n each of theseo
ﬂtepfh

The firat part, callod gencral programming, is designed for all Head Start
children. The purposc of goneral programming is to give all thea children a
chance to develop and domonatrate their talants as well as to practice
{mportant higher level thinking akills. The first thrae workshops, including
this one, will involve training in general programming. Each of the general
programning workshops focuses on a different type of higher level thinking
skill. After each of these workshops, the trainer will be obscrving each
teacher to sec how they are doing with teaching the materials. In addition,
the trainer will schedule a conference with each teacher to talk about the
observation and co answer any questions the teacher may have about this
segment of the program.

A workshop on gencral programming will also be presonted to all the parents
of the Head Start children. Either you, the tecacher, or a parent
coordinator will present the workshop. Each parent will receive a general
programming activity booklet to use in the home.

Identification 1s the second major part of the BOHST process. Head Start
teachers, along with Head Start parentsa, will be asked to provide
information with which to identify those children who have possible talents
In one of the uine areas. The teachers will attend one workshop on
identification, complete a Teacher Checklist about the children in their
classroom, distribute and score a checklist from each parent, and meet for a
Talent Staffing with you and any appropriate ancillary staff members. Prior
to the Talent Staffing, you will observe the children with potential talent
in the classrooms These children will be .discussed at the staffing where a
final determination will be made of which children are identified.

The third major part of the BOHST program is called talent programming.
After the children are identified, the teachers will receive training in how
to work with the potentially talented children. Two workshops are involved
in talent programming-—one focuses on implementing the talent curriculum,
and one focuses on the classroom environment., After each workshop each
teacher will be observed and will meet with you to discuss the observations.,
In addition, you will meet with each teacher to assist them in developing an
individual Talent Education Plan (TEP) for each identified child.

In addition, the parents of the identified children will receive training in
working with their children and will be given bookle:s of materials to do
with their children at home. Again, this parent workshop will be presented
by you, the teacher, or a coordinator.

To assist with the identified child”s transition to public school, the
teachers will complete a form on each identified child at the end of the
year. These forms will be forwarded to the public school that each child
will be attending the next year.
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anentlally that”s the big picture., Summarize tha following important pointn
for the toachards to remembari

~=thera ara three main parts teo thae BOUST program--ganeral programming,
identification, and talent programming.

~=the teachers will he attending aix workahops,

~~aach teacher will ha obsorved aix timea throughout the year and will meat
with the trainer after each obaservation (one of these observationn~-after
the Talent Identification workahop=-will facus on the potentially talented
children, not the teacher).

=~additional meatings with the trainer will be scheduled to discuss the
final identification of the talented childran (Talent ataffing) and to
plan an individual TEP for cach identiftad child.

Stop and ask if anyone has any quesations about what they will be doing during

this BOHST training year. Distribute copies of the workshop schedule for the
year.

Tll. ADULT DETKCTIVE THINKING ACTWITY

Introduction

Explain that the remainder of this workshop will focus on detective thinking,
the Eirst kind of higher level thinking emphasized in general programming. The
participants will have a chance to try out their detective skills and to learn
how to introduce detective thinking to children. Then they will either
participate in or observe a roleplay of a detective activity for children.

Give the teachers the following information about detective thinking before
beginning the adult activity:

l. Detective thinking involves paying attention to clues and then coming up with
the one right answer. Detective thinking is also called convergent
productive thinking in J.P. Guilford”s Structure of the Intellect model,
which {s where all three kinds of thinking covered in general programming are
taken. It 18 called detective thinking--because that 18 easier to remember
and hecause a detective might do this kind of thinking as part of his or her
job.

2. Detective thinking 1is often used in school. Examples of this kind of
thinking are answering riddles, decoding an unknown word, and solving a story
problem in math. Detective thinking involves coming up with the one right
answer.

3. In BOHST, a story and a poster of a detective character, named Delcres
Detective, are used to introduce this kind of thinking to the children. Put
up the poster of Delores. Note that a story and a poster are also used to
intrnduce the two other kinds of thinking that are a part of general
programming.

The Activity Itself

Tell the particlpants that they are going to be involved in a detective activity
that i{s geared for adults. Point out why you are having the participants do
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this=-by trying out a detective activity, the teachers will get an idea of how

thinking like a deteetive feels. Tell them that this activity involves werking
togothar as a group to gueas what ia {naide a myatery box,

Below 18 an outline of directiona for leading tho adult de.ective activity:
le Take out the myatery box with the ﬁuﬁpriae treats inaide,
2, Deacribe tho activity:
= This is a game to guoas what ts in the box.
They may ouly ask for clues or information about what”s inside the hox.

- Thay can only ask yea/no quastiona.
= Thuy cannot guean what {8 {n the box until the ond.

3. Begin the activity:

= Give the [frat clue=="It fits in the box."

- Encourage everyone to ask questions that give them clues as to what’s
{inside (Is it soft? Do you use it in the kitchen? Is it made of metal?)
= If people offer guesses of what it 18, remind them to only ask for clues.
- Remind them to only ask questions that can be anawered by '"yes" or '"no".

4. After averyone has had at least ong chance to ask for a clue, give the
participants a chance to guess what 18 in the box.

- Have ceveryone jot down thelr guess on the corner of their notepad.
- Have cveryone rcad their guess aloud.

-~ Open the box and show them the surprise treat.

= Share the treat with everyone.

Discussion

Ask the teachers to talk about the kind of thinking they used in the activity.
Point out that they had several picces of information and tried to put them
together to arrive at one right answer. Explain that the same kind of thinking
is required in the children®s detective lessons. However, in order to gear the
activities to their level, the children are given the clues and need only to
guess the answer.

V. MODEL DETECTIVE LESSON FOR CHILDREN

Introduce the teachers to the detective thinking lessons for the children. Say,
"You have now had a chance to experience detective thinking through the mystery

- box activity. Now let”s look at the BOHST materials that you will be using in
teaching the children about detective thinking."

Hold up a copy of the manual, General Programming: Detective, Inventor, and
Judge Thinking. Show the teachers where the poster of Delores is kept in the
notebook. Point out that the story you are going to read is at the beginning of
the Detective Thinking section. Explain that the leason you are going to role
play is the Model Detective Lesson. The other lessons in the detective section
are very similar to this lesson.
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Explain that the other two soetlons==inventor and judge thinking=-will ba
diacusnded In other workahops,

Tell the participants that you will ha giving them coples of this whole
curriculum hefore the end of the workshop.

Dalorea”n Scory

Bafore reading the story about Delores, explain that the teachers will be uaing
the story {n their clasnroom to introduce datective thinking to their childran.
Each teachar will have a poster of Daloraa to color and uae with the ehildren.

Read tha atory with fealing. Use the hand gestures to put on the badge and turn
up your collar. Have the teachers usa thane gestures too.

Explain the reason why the atory and the character are important=--the atory
introduces the ldea of thinking like a detective, By identifying with Delores,
the children will knuw how a good datactive works. The hand gesture cuea the
childran ahout what is expected=--~that now it is time to think like a datective.

Lach time the children do one of these activities, the teacher should introduce
it as a detective lesson. In this way, the teacher and the children will have
the same label for this kind of thinking.

Rola Play of the Detective Activity

Hand ont a copy of the OBSERVATION FORM FOR OETECTIVE LESSONS to each
participant. Point out that this form, with teaching hints included, and 1is
alao found in the General Programming manual that they will soon receive. Go
over tha skills on this list. Tell thom again that this {8 what you will be
observing when you ceme to visit. Explain that you want them to use this list
to watch you teach the model lesson. Suggest that they mark down examples of
each gkill as they observe.

You will be teaching the model detective activity to a group of three teachers
who have volunteered to play the children. The rest of the participants will be
watching and using the observation form.

Ask for three voluntears to play the children. Have them come to the front and
sit in chairs facing you.

Take out the materials you need for this activity. These materials are listed in
the General Programming manual and are repeated in the materials list for this
workshop.

Teach the model detective activity, following the directions in the General
Programming manual., Use a lot of enthusiasm and treat the volunteers as you
would children. Make sure to do all the things on the list of teaching skills
that the teachers are using to observe you.

Discussion
Go back over the Observation form for Detective Lessons. Ask the teachers to

give examples for each of the skills listed. Ask them if there are any that you
missed. Indicate how you might improve your teaching of this kind of activity
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the naxt tLiwme,

gek the teachers to put a star next to the skill they feel will ba the easlest
for chem to do,

Ask the teachars to put a4 square next to the gkill they feel will be the hardest
for themselves to do.

Vo  INTHRODUCING THE GENERAL PROGRAMMING MANUAL

Give the participants a copy of the manual, GENERAL PROGRAMMING; DETECTIVE,
INVENTOR , AND JUDGE THINKING ACTIVITIES. Give them a chanca to look through it,
Point out the follewing featuras!

I+ The manual {8 divided tnto threu parts. The firut part contailns the detective
activitien; the nacond part includes the inventor activities; and the laat
section containa the judge activities.

2. At the bhaginning of the Detective Section of the Genaral Programming manual,
there 18 an intrnduction that they should raad. Thera 1a alao a copy of the
form, Taaching Skills for Detective Leanona, which they used during the role
play, only this verasion includes hints for applying the teaching akills,

3. On the next page in the manual {8 the utory abnut Delores Detective for them
to share with the children. The picture of Deloraes is included in the pocket
at the end of the mection. They should color this pleture before raading the
atory to the children,

4. Now have the participants look at the leanons themselves. Point out that all
the lassons in each suctlion follow the same outline as the model lesson.
Once they are comfortable with one detective lesson, the others will be casy
to do.

5. Explain that the steps are on the left side and more datailed informatfon is
on the right. The words in italics are the words to say to the children.

6. Explain that 1t”s a good idea to read a lesson over two or three times before
teaching it, although the teachers don”t have to memorize the lesson. They
may want to have the bhook in front of them while they are teaching to help
remind them what to do and say. Of c.urse, they should use their own words
and style of teaching.

7. Since the participants have ounly louked at and discussed the detective
activities, they will need to bring the General Programming manual to the
next two workshops, which will cover inventor and judge thinking,
respectively,

VI. SCHEDULING OBSERVATION/CONSULTATION TIMES
Pass around the OBSERVATIUN/CONSULTATION SIGN-UP SHEET, Make sure that you have

indicated the days and times that you are available. (You could cross out any
time you are not available or circle with colored marker times that you are
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avallable.) lave each teaeher c¢hoose a time both for you to eome and ohserve
and for a half=hour consultation, I1f pessibla, the teachers should gign up for
4 conferunca on the dawme day as your observation,

Make suve they understand what you will be watehing and doing-=

~=They may plek any deteetive aet{vity for you to wateh,

==You will be using the sawe observation sheet that they used during the
workshop.

~=Afterwards you and the teacher will bhe diacusaing how {t went and #owe wayas to
Lmprove during the consultatiaon,

Glve eaeh teacher a REMINDER CARD to complete and take with them. (Sample
Reminder Cards are included in the Adminiatrative section of thia manual).

VIT. WApP-UP
Before ending, go hack over what you have done=-

==The partleipants heard about the BONST project and how it will work over the
vholo year, including six teacher workshops, four or {ive classroonm
obaervationa and consultations, and two additional meotings (i.e,, Talent
Staffing and TEP mecting),

==They tried their hand at a dotective activity to get an idea of how detective
thinking feels,

~=They heard a ntory about NDelores Detective and learned the hand movement she
UsSQH .

==~They saw a role play of a detective lesson and had a chance to observe using
the Obgervation Form for Detective Lesnons.

==They had a chance to look through the General Programming manual,

=~-They each set an appointment with you to come and ohserve them teaching a
detective lesson. They will be meeting with you aftervards to discuss how it
went

Distribute the WORKSHOP EVALUATIUN forms (a sample Wrkshop Evaluation form is
{ncluded in the Administrative scction of this manual)s. Ask the participants to
complete and return the forms before they leave.
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After the Detective Wirkshop

Visit cach of the tzachers at the time for which they stgned up, Try to
acrive about flve miontes early and ask for a apace In the voum from which
you vwill ha able to ait amd wateh without distarbing the group,

Take the following ftems to the ohservation:

==the GENERAL PROGRAMMING manual

=waty OHSERVATION PORM POR DETECTIVE LESHONS

==an OHSERVATION/CONSULTATION IVALUATION form (a sawple avaluattion form s
tneluded (n the Adminiutrative section of thia manual),

Wile watehing the teacher, fll11 out the Obmrervation Form. Focus on writing
down what the teacher 1s doing wall. Add apecific comments and exanples., If
the teacher fa baving difficulty with a akill write dovn some suggestions,

Remind the teaches about the consuitation before you jeave the classroom,
Thank the teacher fur letting you wateh and say something positiva about what
You HAawa.

At the consultation, share the information on your Observation Form fer
Detective Lesdonsd, Give the teacher a copy of your observation.

Remind the teacher ahout date, place, and time of the Inventor Thinking
Workshaps Make sure the teacher knows to hring the General Programaing manual
tn the workshap,

At the ond of the consultation, ask the teacher iu complete and return to you
an OHSERVATION/CONSULTATIUN BV ALUATION forn.
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introduction to BOHST and
Detective Thinking Workshop

Ovarhoads and Handouts

*Detective Badge Nametags
Sample BOHST Workshop Schedule
*Steps In the BOHST Process

*Observation Form for Detactive Lessons
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SAMPLE CHART

STEPS IN THE BOHST PROCESS

STEP 1; GENERAL PROGRAMMING

~DETECTIVE THINKING (CONVERGENT)
~INVENTOR THINKING (DIVERGENT)
~JUDGE THINKING (EVALUATIVE)

STEP 2: TALENT IDENTIFICATION
~TEACHER CHECKLIST
~PARENT CHECKLIST
~TALENT STAFFING

STEP 3: TALENT PROGRAMMING
—ASSESSMENT RECORD
~TALENT ACTIVITIES

—-TALENT EDUCATION PLAN
-END-OF-THE-YEAR TALENT REPORT
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OBSERVATION FORM FOR DETECTIVE LESSONS

Date: Teacher:
Activity: Observer:
Skills Observed Comments and/or Suggestions

1. Gather all necessary materials
before beginning. °

2. Use materials that are familiar to
the children.

3. Set the activity up so all can see
and hear.

4, Present the activity with interest
and enthusiasm.

5. Use a "buzz phrase'" so the children
know what's expected of them.

6., Give a general clue first; give
more specific clues as needed.

7. Give the children time to think
about each clue.

8. Praise the child for the correct
answer.

9., Acknowledge a thoughtful response
even if it is incorrect.

10. Encourage the child to wait until
called on to answer,

11, Adjust to individual children's
varied abilities throughout the
lesson.

12, Get the children directly involved
whenever possible,
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Inventor Thinking Workshop
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INVENTOR THINKING WORKSHOP

OVERVIEW OF THE WORKSHOP

I. GETTING STARTED
II. ADULT INVENTOR THINKING ACTIVITY

III. MODEL INVENTOR LESSON FOR CHILDREN

IVAN“S STORY ( 5 MINUTES)
ROLE PLAY (15 MINUTES)
DISCUSSION (10 MINUTES)

V. SCHEDULING OBSERVATION/CONSULTATION TIMES

V. WRAP-UP

SUMMARY OF MATERIALS TO BE PREPARED AND GATHERED:

l. CHART OF THE STEPS IN THE BOHST PROCESS

2. ONE UTENSIL FOR EACH SMALL GROUP

3. LARGE PAPER AND MARKER FOR EACH SMALL GROUP

4. RULES OF BRAINSTORMING HANDOUTS

5. ASPECTS OF CREATIVITY HANDOUTS

6. OVERHEAD PROJECTOR AND SCREEN

7. QVERHEAD ON ASPECTS OF CREATIVITY

8. STORY OF IVAN AND COLORED POSTER OF IVAN

9. OBSERVATION FORMS FOR INVENTOR LESSONS

10. THE MODEL INVENTOR LESSON AND THE MATERIALS NEEDED FOR IT
11. SIGN-UP SHEET FOR OBSERVATIONS AND CONSULTATIONS
12. REMINDER CARDS

13. WORKSHOP EVALUATION FORMS

5 MINUTES
30 MINUTES

30 MINUTES

10 MINUTES

10 MINUTES
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INVENTOR THINKING WORKSHOP

INSTRUCTIONS TO THE BOHST TRAINER

Before the Workshop

PURPOSE

The purpose of this workshop is to prepare the teachers to implement the
second part of BOHST General Programming—inventor thinking. By practicing
inventor thinking themselves and learning about the different aspects of
creativity, the teachers will better understand what inventor thinking is.
GETTING READY
Your job in leading this workshop includes the following:

l. Reading through these instructions at least twice and becoming familiar with
the supplemental materials,

2. Practicing the Model Inventor Lesson so that you are able to demonstrate all
the skills listed on the Teaching Skills for Inventor Lessons (found at
beginning of the Inventor section of the General Programming manual).

3. Preparing the following MATERIALS:

For the getting started section

= Chart of the steps in the BOHST process (the chalkboard, overhead, or
poster used in the first workshop).

For the adult inventor thinking activity:

~ An interesting utensil (enough duplicates so each small group can have one,
if possible).

~ Large pilece of paper and marker for each small group.

= Rules of Brainstorming handout, one for each participant.

- Aspects of Creativity handout, one for each participant.

— Overhead projector and screen plus the overheads on the Aspects of
Creativity.

For the role play of the Model Inventor Lesson for children:

- The story about Ivan Inventor (from the General Programming manual).

=~ A colored poster of Ivan Inventor (a black and white poster which can be
colored is included in the General Programming manual),

~ Copies of the Observation Form for Inventor Lessons, one for each
participant.

~ The Model Inventor Lesson (from the General Programming manual).

—- Materials for the Model Inventor Lesson--a familiar object and a chalkboard
and chalk or large paper and marker.

45



For scheduling observations/consultations:

— Copies of the Observation/Consultation Sign-Up Sheet indicating available
dates and times (a sample form is included in this manual).

~- Reminder Cards for the participants (sample cards are included in this
manual).

For wrap-up Section:

- A VWorkshop Evaluation form for each participant,

46

23



24

At the Workshop

I. GETTING STARTED

Briefly review what you talked about in the first workshop-—the overview of the
BOHST process and the first segment of General Programming, detective thinking.
Put up the chart of the BOHST process so people can again see how it all fits
together. Point out on the chart what the participants have learned about so
far (detective thinking) and what they will be learning about at this workshop
(inventor thinking).

Tell about some of the positive things you saw when you observed detective
lessons in the classrooms. Discuss any general problems or concerns.

Explain that this workshop will be similar to the detective thinking portion of
the Eirst workshop, only the focus will be on inventor thinking. The teachers
will be trying out an adult inventor activity and will be learning how to teach
inventor thinking to children. You will be roleplaying an inventor lesson for
children while the teachers observe using a checklist of teaching skills for
inventor lessons. At the end of the workshop you will be setting up appointments
both to observe each teacher presenting an inventor lesson and to discuss your
observations and suggestions.

II. ADULT INVENTOR THINKING ACTIVITY

Introduction

Before you begin the adult activity, give the teachers the following information
about inventor thinking:

le Inventor thinking 1is also called divergent productive thinking in J.P.
Guilford”s Structure of the Intellect model. It 1is quite different from
detective thinking. 1In detective thinking, one puts together information to
come up with the right answer. 1In inventor thinking, there 1s no one right
answer; instead one thinks of a great number of possible solutions or 1ideas.

2. Inventor thinking is closely tied to creativity and involves stretching the
imagination to think of even wild or far-out ideas. It is the kind of
thinking an inventor might use to come up with a new idea or product. The
character, Ivan Inventor, and a story about him are used to introduce this
type of thinking to the children.

3. Inventor thinking is an important skill for children (or adults) to develop.
In order to solve problems successfully we must first be able tn brainstorm
or think up a great number of possible solutions or ideas. The more ideas we
gencrate the more likely we are to come up with a workable solution. Solving
our own problems also contributes to a feeling of independence and
sclf-confidence.
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The Activity Itself

Explain to the participants that you want them to be inventors in the next
activity and so some brainstorming. Before beginning the activity, distribute
the handout on RULES OF BRAINSTORMING and review each rule. Emphasize that the
goal of brainstorming is to really stret~h the imagination and to come up withh
all the ideas one can, no matter how crazy or wild.

Below is an outline of the directions for leading the adult ‘nventor activity:

l. Take out the materials for the adult inventor thinking activity: an
interesting tool or utensil (preferably enough duplicates so each group can
have one), large paper and marker for each group.

2. Have the participants divide into small groups of 3-5 people. Give one
person in each group a large sheet of paper and a marker—~he/she will be the
recorder for the group’s ideas.

3. Introduce the activity by explaining to the participants that you want them
to try sowe inventing or brainstorming. Have them pretend to be visitors
from another planet. During their visit, they come across this strange
object (hold up the utensil). Since they have never seen one before, you
want them to come up with as many uses for the object as they can. Encourage
creatlivity and originality. Stress to the recorder that their job is to
write down every idea given by their group without judging.

4. If you have eacugh duplicates, give an object to each group; otherwise let
them pass the object around from group to group. Give the groups five
minutes to brainstorm, then tell them to stop.

5. Compare the number of responses that each group produced. "The number of
ideas you came up with is a measure of how fluent you are. Fluency, or the
ability to come up with a large number of ideas, is an important aspect of
creativity."

6. "Now I want you to stretch your imaginations even further. 1‘ll give you two
more minutes to invent even more uses for the object." Have each group
continue recording ideas for two minutes, then ask them to stop.

7. Ask each recorder to read aloud their group’s entire list of ideas. Have the
other groups check off their list any ideas that they have in common. "All
the ideas not crossed off are the truly unique ideas, the ones that no one
else thought of. These are the original ideas. Originality is another
important aspect of creativity."

8. "Another aspect of creativity is flexibility . To check your group’s
flexibility, you need to look at how many different categories your ideas
fall into." You could have each group informally review their list for
categories or write a list of categories on the chalkboard and have them
count the number of categories represented by their ideas.

Some sample categories you might include are these: tool, cooking utensil,
food, decoration, cleaning device, jewelry, imaginary item, musical
instrument, sports equipment, toy, weapon, household tool, furniture, or
grooming item.
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9. "A final characteristic of creativity is elaboration or adding detail to an
idea or product. There {s no way to measure elaboration in this activity,
but you may have noticed that some people in your group simply stated their
ideas, whereas others gave detailed descriptions of what their idea might
look like or how it might work. That would be an example of elaboration.

Discussion
Praise the teachers for thelr efforts as inventors.
Ask the teachers to talk about the kind of thinking they used in this activity.

Discuss how inventor thinking is different from the kind of thinking they
practiced at the detective thinking workshop. Point out that in contrast to
detective thinking, which involves putting together several pieces of
information to arrive at a right answer, inventor thinking involves broadening
the imagination and thinking of alternate possibilities.

Review the four aspects of creativity, using the overheads on ASPECTS OF
CREATIVITY. Distribute the handout on ASPECTS OF CREATIVITY. Emphasize that
one aspect of creativity is not better than another, just different. As
teachers it i{s important that we encourage the development of all aspects of
creativity.

IIL. MODEL INVENTOR LESSON FUR CHILDREN

"Now that you have had a chance to practice inventor thinking, we’re going to
look at the BOHST materials for teaching children about this same kind of
thinking."

Have the participants turn to the Inventor Thinking section of the General
Programming manual.

Explain to the teachers that like the detective thinking section, this section
on inventor thinking includes a brief introduction, a story and poster about the
mascot character (Ivan Inventor), a checklist of teaching skills, a model
lesson, and nine additional lessons to do with the children in the classroom.

Explain that in order for the teachers to become more familiar with inventor
thinking and to learn more ahout how to prescnt inventor lessons, they will
listen to the story about Ivan Inventor, then role play an inventor activity.

Ivan Inventor”s Story

Tell the teachers that they will be using this same story to introduce Ivan
Inventor to the children in their classroom. Also included is a poster of Ivan
which they can color and use along with the story.

Read the story with feeling. Use the hand gestures indicated in the story and
have the teachers use the gestures, too.

Explain that as with detective thinking, the story and the character are
{mportant to introducing the idea of inventor thinking. The story helps the
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children learn about what an {aventor does. The hand gestures cue the children
into what type of thinking is expected of them.

Each time the children do one of these activities, the teacher should introduce
it as an inventor lesson and show the children the poster of Ivan Inventor. In
this way, both the teacher and the children will have the same label for this
kind of thinking.

Roleplay the Model Inventor Lesson

1. Hand out a copy of the OBSERVATION FORM FOR INVENTOR LESSONS to each
participant. Point out that this same form, including some additional hints,
is included in the General Programming manual. Tell the teachers sgain that
this i3 the form you will use when observing their inventor lesson in the
classroom. Explain that you want the teachers to use this form when they
watch you teach the model lesson.

2. Ask for three wvolunteers to play the children. Have them come to the front
and sit in chairs facing you.

3. Teach the Model Inventor Lesson, following the directions in the General
Programming manual. Make sure to demonstrate all the skills on the
Observation Form for Inventor Lessons.

Discussion

Review the observation form again, asking the teachers to give examples for each
of the skills listed. Discuss any improvements that might be made 17 teaching
this lesson.

Ask the teachers to put a star next to the skill which they frel will be the
easiest for themselves to do.

Ask the teachers to put a square next to the skill which they feel will be the
hardest for themselves to do.

IV. SCHEDULING OBSERVATLON/CONSULTATION TIMES

Explain that each teacher needs to schedule two appointments with you. One time
for you to come and observe them presenting an inventor lesson to their class
and another time for a conference to discuss the lesson. It is best {f the
conference can be scheduled for the same day or soon after the ohservation. Pass
around the OBSERVATION/CONSULTATION SIGN UP SHEETS. Be sure that you have
indicated the days and times that you are available.

Make sure the teachers understand what you will be watching and doing--

~=-They may pick any inventor lesson for you to watch.

~=You will be using the same Obscrvation Form for Inventor Lessons that they
used during the workshop,

==-At the conference you and the teacher will be discussing how the lesson went
and ways to improve {t.

Give each teacher a REMINDER CARD to conmplate and take with them.

<
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VI. WRAP-UP
Review what you did {n this workshop--

~-The teachers did some inventor thinking themselves by brainstorming possible
uses for an object.

==The teachers learned about the four aspects of creativity-~fluency,
flexibilicty, originality, and elaboration.

~~The teachers heard a story and learned the characteristic hand movement of
Ivan Inventoc, the mascot for inventor thinking.

~—Some teachers participated in a role play of the Model Inventor Lesson, while
some observed using the Observation Form for Inventor Lessons.

=~The teachers each scheduled appointments for an obscrvation and a consultatfon
about an {nveantor lesson.

Explain that the next workshop will focus on judge thinking, the last type of
higher-level thinking cnphasized in General Programming. Remind the teachers to
again bring their Gencral Programming manuals to the workshop.

Answer any questions people may *hout this workshop or the next.

Discribute the WORKSHOP EVALUATION forms. Ask the participants to complete and
return the evaluation before they leave.




L.

2.

3,

5.

6.

7.
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After the Inventor Wrkshop

Visit each of the teachers at the time for which they signed up. Try to
arrive about five winutas early and ask for a space In the troon from which
you will be able to sit and watch without discturbing the group.

Take the following ftems to the observation:

=—the GENERAL PROGRAMMING manual
——an OBSERVATION FORM FOR INVENTOR LESSONS
—an OBSERVATINN/CONSULTATION BVALUATION form

hile wstching the teacher, fill out the Observation Form for Inventor
Lessons. Focus on writing down what the teacher is doing well. Add specific
counents and exanples. If the teacher (s having difffculty with a skill,
urite dovn some suggestions.

Remind the teacher about the consultation before you leave the classroonm.
Thank the teacher for letting you watch and say something positive about what
you saw.

At the consultation, share with the teacher your comments on the Observation
Form for Inventor Lessons. Give the teacher a copy of your observations.

Remind the teacher about the date, place, and time of the Judge Thinking
Workshop. Make sure the teacher knows to bring the General Programming manual
to the workshop,

At the end of the consultatfon, ask the teacher to complete and return to
you, an OBSERVATION/CONSULTATIUN EVALUATION form.
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Inventor Thinking Workshop

Overheads and Handouts

* Rules of Brainstorming

» Aspects of Creativity
» Overheads of Aspects of Creativity (4)

¢ Observation Form for Inventor Lessons




RULES OF BRAINSTORMING

l. Record all {deas.

2. No criticism, discussion, or evaluation is
allowed.

Ha have a natural tendency to judge our own {deas as
good or bad before vriting or saying them becsuwe
othars nay laugh or think us stupid. Deferred
judgment of our owm as well as others' idess is
essential to the brainstorming process. Creativs

thinking and evaluative thinki{ng casaor occur very
effactively togather,

3. Funny or "far-out” ideas are welcomed.

The vilder the idass, the batter. It is essicr to
taza a vild idea than to "beef up" a conventional
one. Also offbeat, impractical, or silly tdeas way

trigger a practical braakthrough idea from another
parson,

4. "Hitch-hiking” or building on one another's
ideas {s encouraged.

Rezember that about one third of all tdeas are basad
ot previous ones.

5. Quantity {s the goal.

The wora fdeas which are generated, tha greater the

likelthood that useful, original ideas will ba pro-
ducod .
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Aopecto of Creativity

These four aspeeta provide criteria for leoking at creativity in children.
Encourage them to increase their creativity by providing practice in all four
aspects,

1. FLUENCY is the ability to produce a large number of ideas in response
to a question or problem. This factor is very important because
it has been shown repeatedly that the more ideas one can generate,
the more likely it is that an excellent, highly original idea will
be produced. Always encourage the children to think up as many
different ideas as they can; this is by far the most important
thing to stress in relation to these activities.

2. FLEXIBILITY is the ability to produce a wide variety of ideas. One
can be fluent without being flexible in thinking, so that many
ideas of the same sort are produced. The ability to shift vue's
thinking from one category to another is also very important in
creative thinking. Variety should be encouraged in these activ~
ities: stress that the children make aomething Jdiffaront than
they made before.

3. ORIGINALITY refers to the uniqueness of the ideas produced. Creative
solutions often demand unusual ideas, and one should always strive
to think of the unordinary. Ask the children to try to think of
ideas that no one else will think of.

4. ELABORATION is the ability to add great detail to an idea or a product.
This factor is important in the creation of original products and
ideas, but too much detail should not be stressed at the expense
of fluency in activities in which a large number of ideas are
called for.

Adapted April, 1982
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ORSERVATION FORM FOR IRVENTOR LESRONS

Datetr
Aetivitys

ey sy P

T T T

Obhervert

Toeacher

L Skillw " Ubserved. ~Comments and/or Supeest 1ons

1. Gather all necessary materials
hefore bheginning.

2e et actlvity up so all can see
and hear,

3. Present activity with interont
and enthunlaum,

4. Use a “buyzz phraéé“ 50 children
know what's expected of them,

5. List all the {deas given on a
large sheet of paper or on the
chalkboard.

6. Listen to and accept all thought-
ful responses.

7. Avoid making value judgments.
Treat all responses equally.,

8. Pause, rcad oack the list and
ask for additional responses.

9. Phrase questions in a different
way to encourafe additional re-
ponses.

10, Ask for responses from a majoricy
of the class.

11. Ask for more information or de-
tail about responses given,

12. Summarize the claus's accom-

plishments,
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JUNGE_THINKING WORKSHOY

INERVIEW OF THE WORRGHOP

bo  GRTTING STARTED 5 MIKUTES
TH.  ADULT JUDGE THIRKING ACTIVITY 10 MIRUTES
LET. MODEL JUDGE LESSON FOR CHLILDREN 3 HINUTEY

JULIUS® STORY 5 HINUTEN)

(
ROLE PLAY (15 HINUTER)
DISCUSSTON (10 HINUTES)
Ve BCHEDULING OBSERATION/CONSULTATION TIMES 1) MINUTES
Ve WRAP=UP 10 MINUTES

SUMHARY OF MATERIALS TO BE PREPARED ARND GATHEKRED:

1o CHART OF THE STEPS N THE BOHST PROCESS

2+ SNACK PUSTER

3. NON=PERMANENT FELT MARKER

fh. STORY OF JULIUS AND COLORED POSTER OF JULIUS

5. DUSERVATION FORMS FUR JUDGE LESSONS

6. THE MODEL JUDGE LESSUN AND THE MATERIALS NEEDED FOR IT
7. SIGN-UP SHEET FUR OBSERVATIUNS AND CONSULTATIONS

8. REMINDER CARDS

9. WRKSHOP EVALUATLON FORMS
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JUBGE TIINKIRG WoRKBHOY

TRSTRUCTLONS T THE BOUST THAINEN

Refore the Wirkahop

PURPOSE

Flie purpode of this workshap {a te propare the tedelers to faplement the third
ad Tlaal part of the BONGT general progravaing cuvelealum=~Judge thinking, by
practicing judge thiokinyg themselves and learning adout the different adpects of
dectafon making, the teachees will better undorstand what judge thinking s,
GETTING READY

Your jub {a leading thias workshop includes the following:

e Readiong threough these tastruelions at least tvice and hocuming famlliar with
the gupplemental materlals,

s Practicing the Model Judge Lesson so that you are able to domonstrate al)
the skills liated on the Teaehling Chockliat for Judge Lessona (found at tho
beginning of the Judge section of the Goneral Programming manual),

Vo Praparing the follawing MATERIALS:

For he getting atarted section:

Adiart of the wteps in the BOUST process (from the [leat workshop),

For the adult judge thinking activity:

-Snack puater (provided with the General Programming minual),
-Non-permancnt folt marvker,

For the role play of the Model Judge Leuson for ehildruon:

=The stocy about Julius Judge (from the General Programming manual).

=The colored poster of Julius Judge (a black and white poster which can bhe
enlored s (ncluded (n the General Progcamming manual),

=Copins of the Ohsarvatlon Form for .Judge Leasons, one for each participant.
~The Model Judpe Lesson (from the General Prugcamming manual),

-Materlals for the Model .Judge Lesson--the pat poster (provided with the
Goneral Programming manual) and a non=-permanent felt marker.

For scheduling observations and consultations:

=Copies of the Observation/Consultation Sign~Up Sheet indicating available
dates and times (a sample form {8 {ncluded (n this manual),

-Renindor Cards for the participants (Sample Cards are included {n this
nanual).

For wrap-up section:

-A Wrkshop Evaluation form for each participant,
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At the Wirkahap

o GETTING nTARTED

Bedefly roview swhat you talked about in the firat and aeennd watkahupt the
averview af the BOHBT process and the fleat and sscund esgmsnts of gensral
progeamatag, detoctive and foventor thisking, Put up the ehart of the BONGT
proceds 40 pegple can again see hovw 1t all ftes togather. Polnt out ap the
chart what the pavitcipantd have leavned about o fay, deteetive and Inventor
thinking, Reviev each type of thinking, making sure the participants elearly
uideratdod eachs  Detective thinking invalves putting tugether inforsation of
clued to come up With one rlght anaver, the kind of thinking Delores Detective
doga when ahe laoks for elues to wolve a mystery, laventor thinking Involves
bralnstorning as many fdead or Lhings a8 puagible.  This 1s the kind of thinkin
that Tvan laventer doas whon he”a ereating now things for his lahoratory,

Tell about some of the positive things you saw when you ahsepved lnventar
lessans In the clasarooms. Ask the teachers (o share with the group any hints
or probleas they had with predentiag these lessons.

Explatn that thia workahop will be nimilar to the detective and favantor
thinkiag purtions of the other workshopu, snly the focus will be on 4 third type
of higher lavel thinking, judge thinking. The teachers will be trying out an
adult judge activity and will ne learning how to teach judge thiaking to
children, You will be voleplaying a judge lesson for childron while the
toachers observe uaing a checklist of teaching skills for judge lessons. At the
end of the warkshop you will again bo setting up anpointments both to obsarve
¢ach teacher presenting a judge lesdon and to diacuss your obsarvations and
sugpedt tong,

11. ADULT JUDGE THINKING ACTIVITY

Introduction

Before you begln the adult activity, give the teachers the folloving tnformation
abaat judge think{ng:

lo Judge thinking (nvolves looking at wpecific conslderations or critecia and
then selecting the best option. Judge thinking is alsn called evaluative
thinking in J.P. Guilford”s Structury of the Intellect model. 1Tt im unlike
detective thinking where there ta one right answer, or inventor thinking
vwhere the goal is a large number of differant responses. In judge thinking
there {8 no one right asnawer, but there ta only one or maybe a fevw cholces
which are the best based on the considerations.

2, As adulcs, we use jJudge thinking every day when daciding what to wear, what
to have for supper, or whom to vote for. Before making a dectsfon on what
to wear in the mnrning, we night consfder our mood, the weather, what
clothes are clean, or vhere we will be going., Children nced help (n
understanding the iaportance of applying considerations wvhen making
deci{s{ons. Good decision-making {s a valuable 1ife skill. W want children
to learn to make choices based not just on personal vhim--thele likes and
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diali¥es=~hat un vareful applicatton of a sst of cuneldeyalinne,

3. Juliua Judge fu the charactst who sysbolleea thia type of thinking, Like
any dond Judde, Julius 1a Fale and Inpartial, cavsfully welghlng the
eanaldaratione hefore dectding on the very beat audullan o 4 problen, A
atafy amd poster of Juliue 16 alan vaed Lo (nliuduee this Kiad of thiskiag
ty the children,

Ask 1f anyone has any questione on the Jefinitionn of the Uhfee typee of
thinking,

The Aetivity lteelf

Tell the partielpanta Lhal they afe gaing Lo be avolved 1n 8 Judge activity,
The pikposa of the activity la far them (o betisy yndegaland the pfoceaq af
Judge thinking by practicting 11 thenaalvea,

Below fa an outline of the directfans far leadtag the adult fnventor activityd

e Gather your smaleviale together==the snack paater and a nopnrperwanent folt
aarker,

2¢  Tell the partictpanta, "1%m going tu describe a problen to you and 1 wvant
you 1o ude your judgment in thinking of a solutton. Let’s say that you“re
valking with your clasa to the park, You"ve decided to eat a snack theso,
tno, But you myst decide what food you should take for a sndck,” Shav the
Broup the snaek poater and identify each {tem plotured,

3o Tell the teachers, “"Your flest consideration (s thal the snack be easy to
carey.” Cruda oul any anacks which the geoup feels are tnappropeiate
Based anly «n that one consideration,

%o Bexl say tu the teachers, “The angck mystl bo pasy to eoat,™ Agsin, crads
out any anacks which the group feels ate laapproptlata,

5« Tell the teachera thelr next conafderation, “You want the -hildrea to eat a
gndek that will be nutritious, Look at the posaible saacks you have
loft, MWileh onvs vould you olininate because they are anot auteitious?”
Crogs out any items the participants feol arfe not mutriticus,

Hh, Tell the participants, "Your last conslderation {s that the snack moust be
roannnahly ariead,” Cross out any of the laftover snacks that are tee
costly.

7. Nov reviev the saaeks that were Aol cronded off. There may be as raay as
four left or as few as one. Romind the teachers that there 18 no one right
answor; three or four snacks may it all the eonslderations. The final
decialon can ba basud on porsonal preferonce. Alsd you might note that
application of tha considarations could vary from person te porsor, Far
exarple, one teacher may feel that cheese and crackera {a an expensive
snack, vhile another teacher, vhose school racetlves free bulk cheese fron
the governwent, would consider {t an {nexpensive snack,

Discussion

Praise the teachers for thelr efforts as judges,
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Ask the teachers to talk about the kind of thinking they used in this activity.

Discuss how judge thinking is different from the kind of thinking they practiced
at the detective and inventor thinking workshops. Point out that in contrast to
detective thinking which involves putting together several pileces of information
to arrive at a right answer and inventor thinking which involves broadening the
imagination and thinking of alternate possibilities, judge thinking involves
welghing considerations and making decisions.

IIL. MODEL JUDGE LESSON FOR CHILDREN

Tell the participants, "Now that you have had a chance to practice evaluative or
judge thinking yourselves, we“re going to look at the materials and activities
developed for the children."

Have the participants turn to the third section of their General Programming
manual, the .Judge Thinking. Explain that like the other two sections, this
section on judge thinking includes the following:

~ a brief introduction

~ a story about Julius the Judge

~ a poster of Julius

~ a list of teaching skills important in presenting judge lessons
~ a model lesson on which the others are based

-~ nine additional judge activities

Unlike the other two sections, the judge section also includes a number of large
posters which are used for the lessons. Also, point out the Important Teaching
Note for the Judge Lessons, which explains the increasing difficulty and the
varying format of the last five lessons. Probably evaluative or judge thinking
is the most difficult of the three types of thinking emphasized in general
programming. 1It is also a critical skill for children to develop 1f they are to
become careful decision-makers as adults.

Explain that, like the first two workshops, the participants will hear a story
about the mascot character, in this case Julius .Judge, then some will
participate in a role-play of the judge lesson while the others observe using a
checkiist of teac'ting skills.

Julius Judge”s Stuiy

Tell the teachers that they will be using this same story to intr ‘uce Julius
Judge to the children in their classroom. Also included is a po'! of Julius
which they can color and use along with the story.

Read the story with feeling. Use the hand gestures indicated in the story and
have the teachers use the gestures, too.

Explain that as with detective and inventor thinking, the story and the
characters are important to introduce the idea of judge thinking. The ntory
helps the children learn about what an inventor does. The hand gestur«: cue the
children into what type of thinking is expected of them.
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Each time the children do one of these activities, the teacher should introduce
it as a judge lesson and show the children “he poster of .Julius .Judge. In this
way, both the teacher and the children will have the same label for this kind of
thinking.

Role Play the Model Judge Lesson

l. Hand out a copy of the OBSERVATION FORM THE JUDGE LESSONS to each
participant. Point out that this same form, including some additional
hints, is included in the General Programming manual. Tell the teachers
again that this is the form you will use when observing their judge lesson
in the classroom. Explain that you want the teachers to use this form when
they watch you teach the model lesson.

2. Ask for three volunteers to play the children. Have them come to the front
and sit in chairs facing you.

3. Teach the Model Judge Lesson, following the directions in the General
Programming manual. Make sure to demonstrate all the skills on the
Observation Form for Judge Lessons.

Discussion

Review the observation form again, asking the teachers to give examples for each
of the skills listed. Discuss any improvements that might be made in teaching
this lesson.

Ask the teachers to put a star next to the skill which they feel will be the
easiest for them to do.

Ask the teachers to put a square next to the skill which they feel will be the
hardest for them to do.

IV. SCHEDULING OBSERVATION/CONSULTATION TIMES

Explain that ecach teacher needs to schedille two appointments with you. One time
for you to come and observe them presenting a judge lesson to their class and
another time for a conference to discuss the lesson. It is best 1f the
conference can be scheduled for the same day or soon after the observation. Pass
around the OBSERVATION/CONSULTATION SIGN~-UP SHEETS. Be sure that you have
ludicated the days and times that you are available.

Make sure the teachers understand what you will be watching and doing--

--They may pick 1y judge lesson for you to watch.

—~You will be ur =y ‘1€ sam: Unservation Form for Judge Lessons that they used
duriag the war, .~

-—-At the confer: .. vou and the teacher will be discussing how the lesson went
and ways to 1imn2o it.

Glve each teach’ r a REMINDER CARD to complete and take with them.
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V. M{AP-UP
Review what you did in this workshop--

—~-The teachers did some judge thinking themselves by weighing considerations and
making decistons.

—The teachers heard a story and learned the characteristic hand movement of
Julius .Tudge, the mascot for judge thinking.

—Some teachers participated in a role play of the Model Judge Lesson, while
some observed using the Observation Form for Judge Lessons.

——The teachers each scheduled appointments for an observation and a consultation
about a judge lesson.

Explain that this is the last workshop of general programming. The next
workshop will focus on Talent Identification. The teachers will learn how to
identify children with potential talents.

Answer any questions people may have about this workshop or the next.

Distribute the WORKSHOP EVALUATION forms. Ask the participants to complete and
return the evaluations before they leave.
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After the Judge Workshop

Visit each of the teachers at the time for which they signed up. Try to
arrive about five minutes early and ask for a space in the room from which
you will be able to sit and watch without disturbing the group.

Take the following items to the obsgservation:

--the GENERAL PROGRAMMING manual
--an OBSERVATION FORM FOR JUDGE LESSONS
-—an OBSERVATION/COMSULTATION EVALUATION form

While watching the teacher, fill out the Observation Form for .Judge Lessons.
Focus on writing down what the teacher 1s doing well. Add specific comments
and examples. 1If the teacher is having difficulty with a skill, write down
some suggestions. e

Remind the teacher about the consultation before you leave the classroom.
Thank the teacher for letting you watch and say something positive about
what you saw.

At the consultation, share with the teacher your comments on the Observation
Form for .Tudge Lessons. Give the teacher a copy of your observations.

Remind the teacher aboout the date, place, and time of the Talent
Identification workshop.

At the end of the consultation, ask the teacher to complete and return to
you an OBSERVATION/CONSULTATION EVAULATION form.
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Judge Thinking Workshop

Overheads and Handouts

*Cbservation Form for Judge Lessons
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OBSERVATION FORM FOR JUDGE LESSONS

Date: Teacher:
Activity: Observer:
Skills Observed

Comments and/or Suggestions

1. Gather all necessary materials
before beginning.

2. Set the activity up so all can
see and hear.

3. Zresent rthe activity with
interest and enthusiasm.

4. Use a "buzz phrase" so the
children know what's expected
of them.

5. 1Introduce the situation to be
evaluated.

6. Present considerations one
at a time.

7. Ask the children to explain
their choices,

8. Accept all explanations.

9. Acknowledge that there may be
more than one possible answer.

10. Get the children directly
involved whenever possible.

11. Acknowledge all "judges"
efforts,

O
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Talent Identification Workshop
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TALENT IDENTIFICATION WORKSHOP

OVERVIEW OF THE WORKSHOP
I. GETTING STARTED
If. [NTRODUCTION TO THE BOHST IDENTIFICATION PROCESS
ITLl. CHARACTERISTICS OF TALENTED CHILDREN
IV. INTRODUCTION TO THE TALENT IDENTIFICATION MANUAL
V. TALENT STAFFING
VI. SCHEDULING OBSERVATIONS AND TALENT STAFFINGS

VII. WRAP-UP

SUMMARY OF MATERTALS TO BE PREPARED AND GATHERED:

l. NINE LARGE PIECES OF PAPER AND MARKERS

5 MINUTES
15 MINUTES
30 MINUTES
15 MINUTES
10 MINUTES
10 MINUTES

10 MINUTES

2. (NERHEADS OF THE COMMON CHARACTERISTICS OF CHILDREN WITH TALENT

3. VERHEAD PRQJECTOR AND SCREEN

4., THE COMMON CHARACTERISTICS OF CHILDREN WITH TALENT HANDOUTS
S TALENT IDENTIFICATION MANUALS

6. SIGN~UP SHEET FOR OBSERVATIONS

7. REMINDER CARDS

8. WORKSHOP EVALUATION FORMS
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TALENT IDENTIFICATION WORKSHOP

INSTRUCTIONS TO THE BOHST TRAINER

Before the Workshop

PURPOSE

The purpose of this workshop is to explain the BOHST process of identifying
children with potential talents. The workshop is designed both to aid teachers
in understanding what is meant by talent identification and to instruct teachers
ia using the identification checklisrs.

GETTING READY

Your job in leading this workshop includes the following:

1. Reading through these instructions at least twicc.

2. Preparing the following MATERIALS:

For the getting started section :

= None

For the introduction to the BOHST identification process :

- None

For the characteristics of talented children section :

- Nine large pleces of paper and markers—-write the name of one talent area
of the top of each plece of paper.

- Enough copfes for cveryone of the the handout, Common Characteristics of
Children with Talent

- Overheads of the Common Characteristics of Children with Talent

For the introduction to the Talent Identification Manual :

= A copy of the Talent Identificatiun Manual for each teacher

For the talent staffing explanation :

= None

For scheduling observation and staffing times :

= Copy of the Observation/Consultation Sign~Up Sheet indicating available
dates and times. .
= Reminder Cards for the participants.

For wrap up section :

- A workshop evaluation form for each participant.
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At the Identification Workshop

I. GETTING STARTED

Tell the participants what the workshop will be about—how to figure out which
children seem to have potential talents.

Explain that the workshop will have four major parts:

1. A discussion of the BOHST talent identification process.

2. A small group activity to help the participants examine the behavior of
children with potential talents in their own classrooms.

3. An explanation of the BOHST talent identification instruments.

4. An explanation of the talent staffing.

II. [INTRODUCTION TO THE BOHST LDENTIFICATION PROCESS

The goal of this section is to give the teachers some basic information about
the BOHST identifico.tion process and to encourage them to examine whatever
preset ldeas they have about which children in their classrooms are talented.
ldeally this portion of the workshop should include discussion that allows the
teachers to share information and ask questions.

Here i3 a list of information to be shared:

l. The purpose of the BOHST fdentification process s to pick out the children
vwho demonstcrate talent or potential in one or more areas. We need to be
careful in BOHST to not mislead parents, school offictals, or ourselves
about the identified children“s abilities. 1t is difficult to determire
giftedness or talent at any age, but especially at the preschool level
before children may have had the experience necessary to develop talents.
There is no way that we can truly predict which children will grow up to be
amony the 3-5X% of gifted adults in our population. However, by "casting a
wide net" and carefully selecting 10-20% of the children who show potential
talent, we can insure that those children’s strengths are developed during
their critical early years.

2. Briefly discuss the fact that all teachers find some children more
interesting and challenging than other children. Every teacher has some
children in the classroom whom she really has to work at liking - who bother
her for <ume reason and who try her patience. When identifying children for
BOHST, it {s important to look at all children equally - the ones who are
easy to teach and the ones who are hard to take. 1Tt is also {mportant to
remember that some children don”t necessarily stand out - they are easy to
foryget.

Encourage a short group discussion of the varlety of children in a classroom
and how talent may be present in any type child.

3. Tell the teachers that in BOHST they will be trying to find children who
have potential talents in one of the following areas:
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INTELLECTUAL TALENT-—which includes the ability to learn quickly, to think
critically, and to solve problems

CREATIVE TALENT--which includes thinking of new and original {deas and
creating original projects

LEADERSHIP TALENT--which fncludes being able to direct others and to command
attention

VISUAL AND PERFORMING ARTS TALENT--which includes both MISIC and ART

ACADEMIC TALENT--which includes the three subject areas, READING, SCIENCE,
and MATH

PSYCHOMOTOR TALENT--which includes motor abilities that might enable a
person to succeed in sports or dance

4. Explain that the BOHST identification process is based on {nput from the
people who know the child best-~the child”s parents and the child”s teacher.
The three parts of the identification process include a teacher checklist, a
parent checklist, and a talent staffing meeting., Both of the checklists
contain a set of four abilities or behaviors characteristic of each talent
area. The teacher rates cach child in his ¢r her classroom on the iteams
listed. 1In addition, the parents fill out a checklist for thelr own child.
The ratings from both of these checklists are summarized and used in making
a final detecmination of which children are identifted. This €inal decision
is made in a group meeting, called the Talent Staffing, which {ncludes the
teacher, alde, BOHST trainer, any appropriate ancillary staff, and possibly
the child”s parents,

LLI. CHARACTERISTICS OF TALENTED CHILDREN

The purpose of this next section is to help teachers tune into obsarvations they
huve made ahout children with talent and behaviors characteristic of children
with talent.

Explain that you want them to reflect on what they have noted both this year and
in their previous years of teaching that might suggest to them that a child in
their classroom has a potential talent,

NDivide the participants into small groups of two to four persons,

PDistribute the nine large pieces of paper and markers - one for each talent area
- among the yroups so that each group has at least one talent arean to
brainatorm. Tell each group to choose a person to record their ideas on the
paper. Give each group enough time to brainstorm and 1{st all the
characteristics they can think of which indicate talent in that area.

Review the characteristics of children talented in each of the nine = -eas by
comparing the group”s list to the OWERHEAD OF COMMON CHARACTERISTICS for that
arca. Discuss ench talent area. Be gsure to note no child will display all the
characteristics listed, however, a talented child will probably display several
of them.

Distribute copies of the handout COMMON CHARACTERISTICS OF CHILDREN WITH TALENT,
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which describesn the characteristics in more detail.

V. INTRIDUCTIUN TO THE TALENT [DENTIFICATION MANUAL

Plsteibute a TALENT IDENTIFICATION manual to each teacher. Give the teachers a
chance to look through it. Explain that the manual contains sasple copies of
all the mater{als nceded to complete the BOHST identiffcation process.
Additional copies will need to be reproduced as needed. Each of the three
scctions of the manual described below include a sample form and instructions
for completing the form. The fourth section describes the Talent Staffing
procedure and is discussed in the next part of this workshop.

Teacher Checklist

Have the participants turn to the first section of the manual which includes the
Teacher Checklist and i{nstructions. Explain that this checklist and a sin{lar
one completed by the parents are the two instruments used to identify the
children. For each talent area on the checklist, there are four items which
describe behavinrs or characteristics of a child with talent in that areca. Every
child {n their class should bo rated using the code in the upper right hand
corner. A oore complete description of the raings {s included on the front page
of {nstructions. After rating each child in talent area, the teacher needs to
subtotal the ratings for each child. Note that the children’s names should be
recorded on the fora from youngest to oldest in order to help the teachers keep
tn mind age-developmental diffecrences. Address any questions the participants
may have about completing the checklist.

Parent Checklist

Now have the participants turn to the second scction of the manual which
includes a sample Parent Checklist with tnstructions, a sample letter to the
parents, and instructions to the teacher on what to do with the Parent
Checklists. Each parent needs to complete a checklist on thefr child. The
items on the Parent Checklist are identical to thosec on the Teacher Checklist,
however, this checklist is designed for rating only one child rather than a
nuaber of children as on the Teacher Checklist. Another difference is that each
group of four {tems {8 not labeled by talent area in order to lessen the
parents” bias toward a4 certain talent. Once the parent has coapleted and
returned the checklist, the teacher will need to figure the subtotal for each
talent area. Address any questfons the participants may have about this
checklist.

Talent Identification Summary

The subtotals from both the Teacher and Parent Checklists neced to be recorded on
the Talent ldentification Summary. Have the participants turn to the third
section of the manual which {ncludes a sample Talent Identification Summary form
and the instructions for cuampleting {t. Explain that the teachers need to record
the subtotals of each talent area from both the Teacher Checklist and the Parent
Checklist across from cach child”’s name. These subtotals are then added and
compared tn the cut-off score of 24, If the teacher (s unable to obtain parent
checklist scores, then score of 12 should be used as the cuz off. Any talent
area in which a child scores at or above the ¢ -off should be cecorded in the
space provided under "Potential Talent Area(s).'" The children who have one or
more area recorded are the ones who should be discussed in the last step in the
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fdenttfication process, the Talent Staffing.

V. TALENT STAFFING

l. Explain that the purpose of the Talent Staffing fs to teview and ftinalize
the identificatlon of the potentially gifted or talented children. Ask the
teachers to turn to the last section in the Talent Identification wanuals.

2. Bring to the participants” attention that the following people should be
included in the staffing: >

- Classroon teacher

= Assistant or Alde

BOHST trainer

- Ancillary staff menbers
- Parents, {f possible

]

3. Explatn that prior to the meeting the following should be done:

~ The Parent and Teacher Cheeklist need to be completed and the scores
recorded on the Talent ldentification Summary.

- Each team member should receilve a copy of the Talent Identiftcation
Summary to review before the meeting.

= The BOHST trainer should obscrve any children who will be discusscd,
especlally "borderline' children, in order to note any characteristics
fndicative of talent,

4. Review the section titled Which Children Are Eligible? Emphasize the
Eollowlig polnts:

= Though there are exceptions, a child should score vqual to or above the
cut~off In one or move talent areas to be considered at the Talent
Staffing.

= 1f a child passes the cut~off in several areas, only the top one or two
talent areas aeed to be reviewed.

-~ The HOHST philosophy believes that (t (s better to cast a “wide net" and
to over-identify children rather than to cisk neglecting a child”s
potentfial.

5. Review the criteria or guidelines listed as the basis for selecting those
children identified as having potential talent. Be realistic in making
these selections. The alm should be to select the tup 10-20% of the
children. Once the final determination {8 made the idencified children and
their talent acrea(s) should be noted on the Talent Identtification Summary
formo

Glvoe the teachers an opportunity to ask questions,

VI. SCHEDULING OBSERVATIONS AND TALENT STAFFINGS

Unlika your first three observations which focused on the teacher, the purpose
of this observation will be for you to become more familiar with the childrea
who acored 4t or above the cut-off on the Talent ldentificazton Suamary.
Obviously, the observation needs to take place aftec the teacher and parent have
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complatad thelr checklists and the ratings have been recorded on the Taleat
ldentification Sumnary.

Pass around the Observation/Consultation Siga-up Sheet, on vhich you“ve
indicated the days and times you ara available. Renind the teachers to allow
thenselves a reasonable langth of time to complate the Teacher Chackitst, to
diatribute and score the Parent Checklist, and to complete the Talent
Identification Summary before scheduling your observation. Also reaind the
teachers that you ¥ill need a copy of the summary before the observation.

Give each teacher a Roainder Card to conplete and take wich then.

Be sure to explain that the teachers will alao meed to arrange for a Talent
Staffing, setting up the time and notifylng all the people who will be tavolved.
Taka the time to discuss any potential problems or logistical constiderations
Involved (n scheduling this meeting. Asslst the teachers in whatavar you can.

v I l . WP’&p
Review what was covered In this workshop:

= The teachers learned about the BONST fdent{fication process as a vhole.

= They broke Into small groups and brainitormed a 11st of characteristics
indicating talent or spectial abtlities {n gach of nine talent areas. Thelr
lists wure coapated to BOHST overheads on comman characteristics of children
with taleat. Coples of this handout, Common Characteristics of Children with
Talent, were distributed,

= Each teacher ryceived a copy of the Talent ldenti(ication manual. The Teazher
Checklist, Parent Checklist, and Talent ldentification Summary wera all
cevieved,

- The purpose and general procedure of the Taleat Staffing were explafned.

= The teachers made appointments for the BOWST tralner te observe targeced
children In their classrooms. Arrangements were discussed for organizing the
Talent Staffings,

Femind the taachers of what they need o do (n the moxt [ow weoks!

- (omplete the Teacher Checklist.

Distribute the Parent Checklist, then collect aad score them,
Conplete the Talent ldentification Summary.

= Schedule a classruyon obhservat ion with the BOHST tralner.

=~ Make arrangesents for the Talent Stafiing.

Distribute the WRKSHOP EVALUATION forms. Ask the participants to conmplete ani
raturn the evaluatlons before they leave,
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After the Talent Tdentificatilon Workshop

Arrange to get a copy of the completed Talent Identificatlon Summary from
the tcachar before your observation.

Observe the children indicated on the Talent Idevtificaticn Summary form at
the time for which the teacher signed up. Try to ask the .ea-~her before
hand 1f there are any "borderline" childrrr that he/she . uld like you to
focus on,

While watchlng, take note of any characteri.t%cs or ' :haviors rdemonstrated
by the children which may indicate talent.

Attend the Talent staffing at the time for +hich 1t .8 scheduled. Bring
with you your notes from the ohservations, . copy of the Common
Characteristics handout, and the 1list of criteria to be considerad from the
workshop. Be sure to review the Talent Identification Summary beforehend,
taking note of any difficulties you may foresee.

Remind the teacher about the date, time, and | ace of the next workshop on

Talent Programming., At this workshop you will ne dilscussing how bust to
nurture the talents of the children you have su 1 entified.
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Talent Identification Workshop

Overheads and Handouts

*Overheads of Common Characteristics
of Children with Talent (9}

* Handouts of Common Characteristics
of Children with Talent {10}
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COMMON CHAR\.TERISTICS OF CHILDREN
WITH
INTELLECTUAL TALENT

1. Learns casily and readily
2. Excellent memory
3. Works well independently

4, Ability of abstraction and
generalization early

5. Displays intellectual curioaity
6. Wide range of interests

7. Large vocabulary

8. Skilled problem solver

9. Crecative and imaginative

10. Alerc and observant




COMMON CHARACTERISTICS OF CHILDREN

w

10.

WITH
CREATIVE TALENT

igh tolerance for chaoa and ambiguity

Long atten. Lon span
Enjoys humor
High degree of energy

Makes productive use of silence and
hesitation
Both conforming or nonconforming

Self-confident

Enjoys examining things and uses the
experimental approach to learning

Great use of fantasy

Divergent thinker
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COMMON CHARACTERISTICS O) #HREN
Wil
LEADERSHIP ‘TALENT

1. Interacta eanlly with other children
aud rdults

2. Other children Join activitiea that
the child 1ia cngaged in

3. Sclf-confident around others

4. Often eatablishes the mood of a
group

5. Generally divects the othar children
he/she play with

6. Child 1s used as a resource by
other children

7. Sensitive to the feelings and
neceds of others

8. Dirccts others effectlvely
9. Shows others how to improve an activity

10. Generates many ideas and offers
solutiors to problems
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COMMON CHARACTERISTICS OF CHTLDREN

6.

WITH
ART TALENT

Strong intereat in anything visual

Remembers detalls of what he/she
has sqen

Spen’s a great deal of tiwe
doing art work

Finds great satisfaction in
art work

Advanced technical skill fr aug
production

Devele, - anusual ways o Une
fami. ¥+ a:- materials

Prod. :ef ar work superior in
desig "ud cumpourition

Adds dctails to drawings, paintings,
or sculptures

Has a distinctive artistic style
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COMMON CHARACTERISTICS OF CHILDREN
WITl
MUSIC TALENT

1. High intevest .n musaic
2., Sensicive to the mood or character

3. Repeats short, rhythmic patterns
with casc

4. Sings In tune

5. Can casily ldentify short
rhythm patterns

¢. Cnn fdentity famii 1= songs
7. Can sing on pitch
8. Can identify high and low notes

9, Identifies two alart melodies
as same or different
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COMMON CHARACTERISTICS OF CHILDREN

2,

KR

10.

11,

wI'TH
READING TALENT

Intereated in hooks

Long attention apan for yeadiug
activitios

Extenaiva latening~-apcaking
vacabulary

Long sentencas and/or advanced
prammacical structuren

Fasily makes audlitory
discriminatlona

Adept at making visual
discriminations

Interest 1In veading

Inteveat in printing letters
or words

Able to recad some words
Exceptional memory

Advanced understanding of what
has been read to him/her
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COMMON CHARACTERISTICS OF CHILDREN
WITH
MATH TALENT

1. Strong intervest In math-related
activities

2. Long attention span for math
activition

3. Advanced understanding of
mathematical relationships

4. Underatands and easily remembers
mathematical symbols

5. Manipulates numbers casily

6. Advanced understanding of concepts
such as time or money

7. Generalizes math concepta to
activities and projects
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COMMON CHARAGTERISTICS OF CHILDREN

WITH
TALENT IN SCIFNCE

Queationing mind

dtrong desire to explore and
siearch

Active interesr {n sclence
activitics

Wants to find nr verify answers
firathand

Understanding of abstrace
concepuo

Advanced skill in classifying

*dvanced understanding of
causce/effect relationships

Generalizes demonatrated principles
casily
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COMMON CHARACTERISTICS OF CHILDREN

WITH
PSYCHOMOTORIC TAL:YM

Advancoed groas motor mkills

Participates eagerly in active
classroon games

Intarent in {ine motor
activitien

Advanced fine eye-hand
coordination

W oJo range of movements
Exceptional bhalance
Very aglle

Strong

Uses basic motor skills anu
combinations ¢! motor akills
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GOMHON CHARACTERIGELICE OF CHILOREN WITH INTELLEGTUAL TALENT

The rolloving are traits that a ehild with high tatellectual abilities

often Jdisplays,

1,

2

3.

9

b,

7.

8.

9.

10.

The child learns eanily and readily, Bhe/he requires leas drill to leary
thinga than other children and uften secms to learn things wichout being
tavght, The child widl provably learn to read at an ewrly age (three,
four, or five years old), Some children teaeh themaelves how to read and
surprise thelr parents hy reading aigne, billhoards, labels, ete, Others
show aigne of reading readinens at an early age but muat be taught reading
akilla by someone elae.

The ¢hild displaya an exeollent mewory., Varents often notice thia
characterincic and montion ¢,

VYhe child vorks well independently. She/he will withdrav frem surrounding
company {n order to become abaorbud in an activity of interest,

The child diaplays the abtlicy of abatraction and generaliratfon early,

For example, the child may be able to add two ar three to a number
wontally., The child may ahow an underastanding of aclence concepta
(evaporation, gravity, ete.) or way quickly understand morals to fables and
dtorfes,

The child diaplays intellectual curlosity. She/he 1s eagor to learn and {a
probably advanced in one or more academic areas (reading, math, sclence).
The child ts akilled at asking questiona and goea beyond "What" queations
to "hy' and "How." She/he liatens to the answera attentively and often
instigatea further diseuvsafon or {nvestigation.

The child displays a wide range of intereats, His/her curfosity is easily
arousad. The child hecomes equally ahsorbed in many different taeks.

The child has a large vocabulary and ts advanced in language skills and
oral expression. At the preschosl level, the child scems to enjoy talking
and may monopolize conversations. She/he may use many polysyllablc words
(not necessarily accurately),

The child {8 a skilled problem-solver. She/he may enjoy thinking of
solutiona to aituational problems, auch as: How can forgetful MHarry
rew:~bhir to put his shoes on in the morning? Even at a very young aps the
chiid wmsy enoy finding answors to science or math problems.

The child s creative and (maginative. Creativity and intelligence do not
necessarily go hand-in-hand, but high intelligence is definitely an asset
towards creative ability and exprecssion. With some encouragement, most
{ntelligent children can iecavu t. bo extremely creative.

The child {s alert and obsorvant. She/he 18 very alart to events around
his/her and notices derails that others mias. She/he 13 avare of things
that others his/her age are not. <The child may show interest in nevas
events, or be a keen obusiver of athers” feelings and moods.
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CUHAR CHARACTERIBTICHE OF CHILOREN WITH CREATIVE TALENT

the following ta a Yiat of cngracterinties vhich may indicate that a ciild

14 learning in a ereative vay or expressing exceptional creativity,

&

bo The ehdld kas a high toleranes for chaos and asbiguity Tn & situation
which 1a not highly sirucuared, she/he does not panic; s /he makes her/hia
oun rules.  For instance, If a teaeher presented gome . 114rgn with seeda
and equipment for planting them, but gave no directions, the creative ehild
vould organize the task independently and pethaps direct ethers.

2« The ehtld haa a4 long attention epan when she/he learns creatively, She/he
in not eaally diatracted fromthe task at hand, andahe/he way containue
viththe activity after the scheduled time to quit.

3. The ereative child enjoys humor. At the preschoel level she/he may produce
ideas which seem wild or very silly (o adults,

4. The eraative child has a high dogrec of enargy. 8Bhe/he uaes her/his entt-
body in a task. For example, a praschooler may prefer to stand when
producing an art plece, or she/he may une many geatures when telling a
staory. This total body involvement reflecta the excilement the child t.
during the act of craation,

5. The child makens productive use of silence and hesftatfon. She/he may aser
to by daydreaming at tiwes or she/be may bo nlower thau others to ar~ .
questions.

6. She/ha Is bothk conforming or nonconforming, depanding on which seeus mIAL
effective towards expreasing creativity, This can be anaoying to a
teachar, who nay label the child a rebel.

7. The creative child ias aself-confident, She/he enjoys evaluating har/hia
vork independently and does not rely on others to judge the goodness,
badness, rightness, or vrungnuna of some thing or situation,

B, She/he enjoys examining things, and she/he likes to use thc exparimental
approach te¢ learning. Preachoolers {n general enjoy this type of learning.
They like ro touch, smell, and taste things. They prefec to manipulate
objects of {nterest vhenever possible. This is another trait which may be
inconvenient or annoying to adults at timea.

9. The ecreative child makes great use of fantasy. She/he enjoys role playing,
trlling stocies, naking up songs and drawing ufnusual pilctures. The ~hild
seems leas bound by reality, and she/he 1s willing to clange ft td wuftl
her/hia own needs when telling stories or describing objects or avents.

10, The creative child is a very divergent thinker.
a. She/he is flexible; she/he can shift €rom one approach to another.
For example, {f the child {a unable to push a scooter skillfully,
she/he may uso the scootar as some other kind of toy, such as an
imaginary asachine o animal.

b. The divcrgent thinker displays fluency. Wwhen presented with a
probiem, she/he produces many tdeas.

¢+ The divergent thinker produces original or unusual answers. At the
preschool level, these ideas may be silly ones.

d. The divergent thinker elaborates. She/he adds many details to
descriptions of things or drn!igft.




COMEON. OIABACTERIBTLICH oF CHLLOREN N LEADRESHIP TALENY

The following are charactertatics that chitdyen vith leadevalilp tafent

often diaplay,

le

ds

3.

he

3

h.

7.

B

9.

10,

The ehlld fnteavacts eaaily with other chdldren and adults and geta along
with & wWide varlely of people. The ehild has mastered baviv wncial skiils
and uses them to play couperatively with othera, takes turns during
organized activities, shares with athera, ete,

Other ehildren join activities that the ehild s cogaged i, Hefshe s
Uked by many other chitldren, vho soce himfher out Frequently as a play and
work coapanion,

The child ta self=confident around others, tlefuhe pavfaras fur (he elass
durling group aetivities by singing, perfarming In skiza, tellipg jokea,
ete.  The ehild algo parUietpaton act - ;5 1 geoup dlacusaions and offsrs
Wia/her optaton freely.

The ehild often eatabliahos the enad of a group., For exauple, he/she naYy
generate contagious enthualasm aver a butllding project and have half the
clans busy making cardbourd airplanss, ©On (he ofher hand, the child may
influence 4 group of ehildsren to rafuse wpack or act wiid during a dancing
activity.

The child gensrally directs the other c¢hildren »we/ahe playa with, He/she
organizes others offectively, and they usually respond to his/her orders

willingly, For esample, ha/she may tell other ehild-ea whieh dalls they

can play wictl, may explain the vules of a game, or wuring an art sctlivity
may monitor the use of a limited number of acissors,

Other children often use the child as a resource by looking to hiafher for
suggestiona, ldeas, or asalatance. Duriag dress-up aetiviciea other
children may copy hia/her eortuwe, e,y,, 1f he/she dresses up like a
mondter, #o do they. Another ehild may ask him/her to hold the eup while
that child pours from a pitcher. During free play, others may look to the
child to soe what the "policeman” shoul:d do next.

The child ts sensitive to the feelings and needs of others. He/she may
confort a crying child and try to console hin/her. He/ahe mey iavite a
child who haa been excluded to join the group. The child uaually listens
to others when they address him/her, and he/she pays attention to the
speaker during group discuaslons.

The child directs others effectively tovards goals and uses the talents of
cach individual to accomplish the goal, For example, {{ the child dectides
to put on a skit, ha/she riy direct the more outspoken children to tw
performers aad have the sh  children arrange the props.

The child often shows others hov to fmprove an activity. For instance, i{
several children are building horse corrals, he/she may direct them to make
one large corral covering half the clawsroom {loor.

The child genarates many ideas and offers solutions to problems. For
example, 1f the teacher asks the children to suggest fleld trip
possibilities, the child may suggest three or four ideas. Or if several
cgtldren are fighting over a toy, the child may suggest a way to share the
object,
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COMMON CHARASTERISTICS OF CHILDREN WITH ART TALENT

The following is a liat of characteristica which may indiedta that a child

has art talent.

l.

2.

3.

4.

5.

6.

7.

8.

9.

The child shows a atrong interest in anything visual. 8he/he way exprens
appraciation of baauty in naturae, notica datails that othera winss, or
examine objoets in ganaral very cacrefully. The child may also show
intorest in the art work of other people, both peers and professional
artiste.

The child remembors in detail what she/he has scen. The child may describe
datails she/he has roticed to others; or sho/he may roprescnt these dotails
in art work.

The child spends a great deal of time drawing, painting, making collages,
sculpting, and building. When given a choice, she/he often chooses an art
nctiv1ty.

The child works seriously on art projects and secoms to find great
satisfaction in art work. She/he may be very verbal while working,
deascribing his/her creation for anyone who cares to listen; or she/he may
become deeply absorbed in an art activity, concentrating all his/her
attention on a particular project.

The child has advanced technical skill in art production. She/he displays
ability when using art tools, such as paintbrushes, pencils, scissors, and
pasting materials. She/he may also work proficiently with clay, playdough,
and building materials (blocks, boxes, etc.).

The child develops unusual ways to use familiar art materials. She/he may
paint a picture using glue or use both clay and wood scraps to make a
sculpture. She/he may use unusual objects as art materials. For example,
she/he may use clock gears in a collage or paint a picture on a large pieceu
of bark or a rock.

The child produces art work which 1s superior in design and composition
(balance, space, unity, and color). For example, his/her drawings and
sculptures may look well-balanced. 1If there 1s an obvious detail at the
top of a picture, she/he may add a counter detail at the bottom so that the
art plece doesn“t look top-heavy or one-sided. The child may use space
well by using the entire page in a painting or arranging a drawing so that
empty spaces add to the effect. She/he may create art work that has unity,
so that separate details have some relation to each other. The child may
produce paintings which have bold or unusual colors or unusual combinations
of color,

The child adds details to drawings, paintings, or sculptures. Rather than
draw a simple house, she/he may add the mailbox, curtains on windows, a
porch, individual bricks, and the surrounding landscape; or she/he may poke
tiny holes all over a clay monster”s body. The child also add intricate
detalls to a design or pattern.

The child has developed a distinctive artistic style; other people can
recognize which products are his/hers.
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COMMON CHARAGTERIBTICS OF CHILDRMN WL'TH MUSTC TALENT

The following 18 a lirt of characteristics which mry indicate that « child

han musical talent.

1.

2.

3.

be

5.

6.

7.

8.
9.

The child shows an unusually high interesat i{n music. MHae/she oftan choosas
music activities when given a cholce. Thena include listening to racords ,
playing instruments, dancing, and singing. Durlng group maAating tima, the
child may spontaneously suggest that the classn sing, or he/she may
volunteer to sing solo or play an instrument for tha group. Ila/she may
often make up original tunes or original wordes to familiar tunas.

The child is aonaeitive to the mnod or character of muaic. le/she may
perform a lively dance when he/she hears a polka and sit quiatly, swaying
to the rhythm of a slov orcheatration. The child may comment on the mood
of a particular music aelection: "The man in the aong 1s so silly!" "That
music makas my doll go to slee»’." "That”s funny music!"

The child can repeat short, rhythmic patterns with easa. The child may
also make up a pattern himself/hersclf and then repcat it several times.
It is casier for a preschooler to copy clapping patterns than prtterns
played on a rhythm instrument. Some possible rhythm patterns are:

clap, pause, clap, pause, clap, pausc

clap, clap-clap, clap, clap-clap, clap, clap-clap

clap-clap, pause, clap-clap, pausc.
The child can sing in tune or very nearly in tune. The tuneful ginging
range of most three-ycar-olds is between D” and G”. For four and
five~-year-olds the normal singing range becomes lower, becween C” and F”.
Have the child sing a song within the C” to A” range such as "London Bridge
Is Falling Down." 1If he/she can sing in tune from middle C” to A”, he/she
is singing very tunefully.
The child can casily identify two short rhythm patterns as the same or
different. (For example, i1f you clap the following two rhythms, she/he
identifies them as different:

clap, pause, clap, pause, clap

and: clap, clap, pause, clap, clap, pause.

Lf you clap the following rhythm twice, he/she recognizes that they are the
same: clap-clap, pause, clap-clap, pause, clap-clap.)

The child can identify some familiar songs from the rhythm alone. (This is
very difficult for preschoolers to do. The child may only recognize the
rhythms of very familiar tunes and tunes with very unique rhythm patterns
such as '"Jingle Bells,")

The child can sing on the same pitch as a model. The child will only be
able to do this within his/her natural singing range (see Number 4).

The child can identify the higher or lower of two notes.

The child identifies two short melodies as the same or different.
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l.

2,

3.

b

5.

6.

7.

GOMMON CHARACTERISTICS OF CHILDREN WITH MATH TALENT

Tha child shows a strong interest In math=-related activities such us
counting, walghing, weanuring, or solving arithmotic problems. VFor
axample, he/she may voluntaer te computa tha numbar of carrot sticks naaded
for anack or the child may enjoy measuring ingredients for cookie batter or
playdough,

The child has a long attention epan for nath activities. llo/ahe may bacoma
abanrbed in a classroom math game or apend an unusually long time weighing
objecta, matching numbers and numerals, or uaing a ruler.

The child shows advanced understanding of mathematical ralationships, For
cxample, ho/she may comprahend the uencept of "set" and "one=to-one
corraspondence" quickly or may show a clear undevastanding of relationships
betwean numbers by adding and subtracting.

The child underatands and eaasily romembors mathematical aymbola. These
symbols include numerals, operation signs (+, =) X, =) and rolationship
symbols (=, , ),

The child manipulates numbers ecasily. Ha/sne may perform mental or written
additlon aud asubtvaction prublems, count by two’s or three”s, or he/she may
be able to add and subtract coin values in a play ustore situation,

The child shows an interest in or has advanced underatanding of concepts
guch as time (calendars and clocks) or money (coin values, making chang1).

The child often generalizes math concepts to activities and projects other
than math. For example, he/she may equally divide a cookie to share with
someone else, read the clock to tell when it”s time to go outdoors, or
independently compute how many days are left until a specilal avent,
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GOMMON CHARACTERLETLICS OF CHLLDREN WLTH TALENT IN SCIENCE

The ehild with a high potential for selentific talent demonstrates many of

the following characteristics.

1,

2,

7.

be

Se

b

7

8.

Bhe/he ashows evidence of a queationing mind by frequantly asking about the
nature and function of thingsn, a.g., "What makes a car move! Wiy are the
bieds Elylng all together? Where does the water in the drain go?"

8he/he oxhibits a strong desire to explore and search. The child examines
objactn carefully and hecomes engrossed while examining thingn.

She/he takes an active interest in sclance activities and is self-directed
during the activities. These activities may include nature atudiea, care
of pets, simple experiments, examination or operation of machinery, and
axploration with acience tools (magnifylng glasses, magnets, pullay,
scalan, atc.).

Sha/he wants to find or verify anawers firsthand., The child may
disassemble toys or machinary to see how thoy operate or to examino the
purtss She/he may rapeat experiments performed by others or
himsel€/herself to vorify results.

She/he shows an understanding of abstract concepts, such aa avaporation,
basic electricity, gravity, motamorphosin, atc.

She/Ye shows udvanced gkill in classifying. The child notices functional
slmilarities and diffcrences between objects, as well as differences in
color, shape, patterns, or rhythms.

She/he shows advanced understanding of cause/effect relationships., For
example, "The plants that we picked died, because there were no roots on
them."

She/he generalizes demonstrated privciples easily. For example, the child

may make a musical instrument using a stratched rubber band after she/he is
shown how vibratiug strings on a guitar create sound.
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COMMON CHARACTERIRTICB OF CHILDREN WITH READING TALENT

The following {s a list of characteristics which indicate that a ehild may

be ready for reading inatruction. The presehool child talented in the area of
raading 18 likely to exhibit most (but not nacessarily all) of these
characteriastica.,

1o

2.

3.

4,

S5,

6.

7.

8.

9.

The child {a interested in books and often salects books as an activity,
He/she may demonatrate this intevrest in & number of ways depending on
his/ber abilitles. The child may stmply look at the pictures in booke or
may make up narrations as he/she lunks at the pictures. The child may ask
gomeona to read to him/her, and eventually he/ahe may recite the words to a
familiar atory from memory. The child may even read simple worda or entira
books independently,

The child participates in pro-reading activities for unusually long periods
of time. Thase activities may include word or letter lotto games, letter
tdentification gamen, printing lettors of the alphabet, and dictating
statamanta for an adult to write down,

The child has an oxtensive listening-speaking vocabulary. He/she is able
to use and/or undevstand unusual or multisyllabic words. For example, a
three=year-old who frequently makes statements such as “If you touch that
plug, you may get elactrocuted" probably has an extensive spaaking
vocabulary. The child may not use such terms in his/her own speech but nAy
be able to underntand them. (A speach-delayad or spoech-impaired child may
still have guod auditory comprehension.) For example, if a child
frequently responds correctly to statements such as "Draw an ellipse," he
probably has an extensive liastening vocabulary.

The child uses unusually long sentences and/or advanced grammatical
structured, (Most sentences longer than six words are unusually long for a
preschooler.) PFor example: "I don”t know when my mom”s going to be done
painting our house." The child may also use complex grammatical
structures. For example, he/she may use clauses and embedded phrasecs:
"When 1 tear my structure up, I will be done." Or the child may make
comparisons verbally: "There aren”t dJdinosaurs, and putting them together is
like doing a big jigsaw puzzle," or "I think this turkey looks like a
rhinoceros “cause that beak looks 1like a horn and a rhinoceros has a horn."

The child can easily make auditory discriminations. For example, if you
ask him/her whether two rhyming words are the same or different, he/she
responds correctly: '"Tell me i{f I say the same word or different words: big
¢ v pig."

The child is adept at making visual discriminations. He/she can easily
recognize, match and label letters or words.

The child shows an interesc in reading by asking about letters, words,
and/or word meanings. He/she may ask, "Wwhat does that word mean?"

The child shows unusual interest in printing letters or words. (For many
children, an interest in learning to print and spell precedes an interest
in learning to read.) The child may ask questions such as "How do you make
a J?" or "How do you spell dog?"

The child is able to read some words. Some children establish a connectioa
between printed and spoken words after seeing the printed word and hearing
its pronunciation a number of times. These words usually include the
child“s name, the names of family members, a friend, color words, words on

signs, etc. 101



10,

11,

The ehild damonstrates an exeeptional memory of what has lwen read to
hiw/her, We/she may reecite the worde to a etory verbatim aftar hearing the
gtory a number fo times, or he/she may retell the atory in his/her own
worde. loth Indicate exceptional memory and sequencing abilicy,

The child shows an advanced underatanding of what has been read to atm/her.
He/ahe anawers "who," "what,"” "where," and "how" questions about facta or
events in reading material: “who scared the three piga?” "What kind of
houses did the pigs build?" "low did the wolf knock the honaen down?" The
child may also demonstrate the ability to interpret the ideas prasented in
reading material by answering such questions as "Why did the third pig
build hia houne out of bricka?" "What else could the pige have done tn
acare the wolf away?" '"Do you think they did the right thing?"
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COMMON QIARACTERISTICH OF CHILDREN WMITH PBYCHOMOTOR TALERT

The follawing 1a a liet of eharacteilatice whieh may indicate that a ehtld

has exceptional paychomotorie ability.

2,

3.

3.

b,

7.

Be

9.

The ehild has advanced gross motor skills. fhe/he ean run faater, jump
higher, and elimb with more skil) than other children the same ape. The
‘hild performs many large motor movamenta with ease and confide: .

The ehild s nolay, noticeable, and enjoys perforaing for others. B8he/he
participates eagerly in active classroom games, suech as rhythe band parades
and Lmitation games (8imon Says, ete.)s The child fs often {nvelved in
role playing with other children and alan enjoys performing in ekits and
other dramatic activitien,

The child shows a strong interest in fine motor activities, such as
cutting, draving, painting, and working with clay.

The ehild has advanced fine eya~hand coordination. For example, she/he may
be able to thread needles, tic shoe laces, trace forms with a vriting tool,
or copy letters or numorala.

The ehild has a wide vange of movementa including fast, alow, gentle, and
stronge The child has good control over his/her body and moves at
differont upeeds and strengths with the same amaount of skill.

The child has exceptlonal balance. For example, she/he may wvalk easfily
acroas a bilance heam (4" wide) or land on his/her feet from a long broad
Jump or use a cumbination of movements while jumping on a trampoline,

The child 1 very agile. She/hc can bend easily and change diractions
smoothly., The child may perform skillfully on monkey bars or Jungle gynms
and do tumbling stunts well,

The child 1a strong. She/he may bo able to carry heavy loads, open tightly
closed jars, or move large ohjects.

The child uses basic motor skills and combination of motor skills in
goal-directed activities or games. For example, when rnle playing a circus
acrobat , she/he may walk on a ledge, jump off, turn a somersault, and leap
to his/her feet.
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Talent Programming Workshop
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I,
.
1,
v,

v,
Vi,

vVit,

TALENT PROGERAMNING MORXGHOP

NEW IEMW OF THE WUREHOP

GETTING STARTED
INTRODUCTION 70 THE TALENT PFROGRAMNING MNAXUAL
KOLE=PLAYING A TALENT ACTIVITY
PILLIBG OUT A TALENT EDUCATION PLAN

THE TALENT EDUCATION PLAN

CASE STuUbY

D1SCUBBION
END=OF=THE=YEAR TALENT REPORT !
SCHEDULING OBSERYATION/QORSULTATION TINES

WAP=-yPp

SUMMARY OF NATHRIALS T0 BE PREPARED AND GATHERED:

1.

).
4
5.

COPLES OF THE POLLOWING FOR EACH PARTICIPANT:

Talant Programning manual

Reading Talent Asscssment Racerd

Mabal’s fil)ed-out Math Talent Asseasment Racord
Talent Education Plan

Reainder Cards

Case Study of a Talented Child

Completed Sasple Math Talent Education Plan
Observation of Talent Activities

CHALKBOARD AND CHALK OR A LARGE PAD OF PAPER AXD A MARKER.
OVERHEAD PROJECTOR AND SCREEN (OPTIONAL).

SIGN-UP SHEET POR OBSERVATIONS AND CONSULTATIONS,

WORKSHOP BVALUATION FORNS
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5 HINUTHY
10 NINUTED
15 NINUTES
J0 MIRUTES

10 MINUTES
10 NIXUTES
10 NINUTES
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4

TALENT PROGHANNING MIREBHON

IRBTBUCTIONS 19 1l BOHRY TRAINER

Befufe the Markehop

PURFOBE

The porpose of this vorkshop 15 o help teschora vatk uMith the ehildren vhow
they have tdeatified as having potential talents, TYhe teachera wil) becowe
faniliar with the skills swhieh wake up each talent area and i) learn hav 1o
J82 the talent programing naterials, Uaderstanding and helng svare of (he
ski1]la vwithin each talent area vill enable the tescher (o betlisf provide
itogfamming Tor the ddentified ehildren,

GEYTING mEabY

Your jub In leading this varkshop includes the following:

1. Reading thrcugh these inatfuctions at least tvlee and beeoning familiar vith
the supplomental waterials,

2, Meading through the Reading Activity “Round=Rabin Story Telling" several
times and belng prepared (o teach this aztivity as a roleplay, Make sure
that you are able to demunstrate the teaching akills listed oa the
Observation of Taleat Aztivities forn,

3, Preparing the falloving MATERLALS:

¥or th@_ﬁpxttﬂﬂ'atartud seet fant

==Chart of the steps in the BOWST process (the chalkivard, overhead, or
poster used in the firat vorkshap).

For the introductien te the Talent Praaramn{gg manual seetion:

==A copy of the Taleat Programming manual far each toachoer,

For roleplaying a talent activity:

=-=Coples for all the participants of the Reading Talent Assessment Recard,
~~Chalkboard and chalk or a large pad of paper 3nd a marker.

For filling out a Talent Education Plant

==A copy of Nabel”s Casa Study of a Talented Child for each participant,
~=Nabal”s filled=out MNath Talent Assesament Record.

~-A blank Talent Educatlon Plan for each small group.

~~Completed sample Talent Education Plan in math
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Fuy esplatning the Epd=af=the=Yeay Yalent Bepoyti

==pahe (Lhe particinants wil) aced thelf Talent Peograming nanual )

For schedul ing ﬂ*ﬁ#gﬂmgfi !f wg&g@;ﬁgﬂgﬁmz!

—~Coples of the Observat InA/CRREYITATIOR SIga=Up Sheel Iadicating svallsble
datcs and Limea,

==Caplesd of the Observation of Talent Activitics fafm faf sach PAFL s bpant,

==BenlfAdet Cafda far the participanta,

3_@( MY apagid

»=A Markahop Kvaludtion form Yor cach participant,,
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AL the Withahap

{s GRITING STARYTEY

Tell the participants what the swikehop 3111 e sbouf=sphal 1o do with the
chi14528 wha they kave Ydeniified, This be the dhigd ofop I# fhe BomaY prarsaa,
talont pingfemmbng, Kefe§ 1o the chafl of the WOBST pouvsss Pnlieduced 14 fhe

firat wafkahap,

Talent programing has thyee basls partsi

Vo tugaing assessmehl oF how o tell the ehBld™s alfongihe and Heads 18 Ehe

talent arca, Tn BOHNT, asvcsoment Jo a pavl of the feaching pracese,

To JEb oy talent edycation plan, which 32 a plan of whel fo by twesd an The
AtacasicAl,

3o Bally enfichment of what you 4o day=toe=day bescd on the JLF shd gouf wes of
the oufficvium,

Bafare you get stafted, tol) the feachefs whal 1s galeg €o huppen Surlng the
watkshopt

==They Wwill each te feveiving and laakfag uves the talcal pEGEIAnMRIAG
FaEficalun,

==¥ou uill be tole=playing 4 ledson and allovisg them €y ohasrve. §7 Vel i
this leason, they will be able Lo obsefve how to keep Lfdrk of the ehits
sl fenglha and wveabhcases In the falent area,

==They Mil] have 3 thance (o work as 3 gfoup on 3 ThP {Talent Education Plas)
tar 8 ehild that you will desciibe,

==They will feviev hov o conplete 3 Fare that will be passcd on fo the child’s
feul teacher (a urder to holp ensure the child’s cantinued talent develapnent,

Ask 1f anyose has any quealiona aboul whal 16 going Lo happen dofing tuday’s
votkshop, Aftef you have answefed any queationa, go on fu Ehe Reat sectdan,

i1, INTROBUCTION 10 THE TALENT PROCERAMMING NAXUAL

Give each person a ecopy of the TALENT PROGRAMNING manual, Review the
ufganization of the manual by pointing eul the fallowing Infarsationy

1. Thero afe ten sepafale scctions, each In » diffe:. ¢t color. Each of aine
doctions include sctivities for one of the nine talent areas In which
children may b identified, The last section includes sanples of all the
forms neeessary for iuplenenting talent progransiog,

2. Mave the participants tura to the first section of the manual , tatellectual
activitlos (beige), and look at how the first leasen i3 set up,

The left side of the page has the “meat™ of the Activity=-vwhat to do and
8ay. The words in 1talies are the worls Lo «ay to the ¢hildren during the
activity,
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3.

4,

5.

6.

50

Explain that each activity is divided into four parts or steps that
correspond with four related skill areas which make up that talent.
Definitions of these skill areas are provided in the introduction to each
talent area.

The vertical words printed in all capitals down the right-hand side of the
page label the skill area addressed in that step. All four skill areas are
included in each activity, however, they are not in the same order for each
activity. Next to each skill area is an assessment question for the teacher
to use in determining how well the talented child is doing in that skill
area. After each step, the teacher should be able to note how the child did
by answering the question. A record of these assessment questions is kept
to determine the identified child”s progress in his or her talent area.

The activities are designed to be implemented in a small group of three to
five children. Since the teachers probably have just one or maybe two
children identified in any one area, they will nced to pick some other
children who will enjoy and benefit from the activities to make up a group.,
The teachers will also need to find a time of day "o do the activities when
the rest of the class will not need a lot of attention.

Have everyone turn to the Programming Materials section found at the end of
the manual and explain that this includes samples and instructions for three
different types of forms needed for talent programming.

Explain that there are nine different Talent Assessment Records, one for
each of the nine talent areas. Have the teachers turn to the first
assessment record--Intellectual Talent Assessment Record. The teachers will
rate the identified child on one of these short assessment forms as they
teach each activity. Only the child or children identified as talented need
to be rated on a form. Each identified child will need one form per year
for each talent area.

Discuss the coding procedure and point out the organization of the
form--name of the activity on the right, assessment questions listed under
the appropriate skill area. Make sure everyone understands that the
assessment questions listed on the form are the same four questions that are
included in the activities.

Explain that the first three activities in each talent area are used as an
initial assessment to give the teachers an idea of how the identified child
is doing in each of the four skill areas within his or her talent area.
After rating the identified child on these first three activities, the
average score for each skill area should be calculated and recorded in the
row labeled "Average" on the Talent Assessment Record. These ratings will
provide a profile of a child”s skills within his or her talent area and
should be used in designing the Talent Education Plan. As the teacher
continues to present activities and rate the identified child, the
assessment record provides an ongoing evaluation of how the chiid is
progressing in his or her talent area. At the end of the year, after a
number of talent activities have been presented and rated, the average is
then computed for the additional activities and compared to the initial
assessment. This provides the teacher with a final evaluation of the
identified child”s progress.

Also included in the Programming Materials section of this manual are sample
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Talent Education Plans and End-of-the-Year Talent Reports which will be
discussed more later in the workshop.

III. ROLE-PLAYING A TALENT ACTIVITY

Getting ready

The activity to be role-played is a reading activity titled, ""Round Robin Story
Telling." The participants will be using the Reading Talent Assessment Record
while you are teaching. By using this form they will become familiar with the
assessment procedure.

Ask everyone to turn to the ROUND ROBIN STORY TELLING reading lesson in the
Talent Programming manual on page 143. Tell them to read it over before the
roleplay so that they are familiar with the assessment questions that go with
each of the four steps.

Depending on the size of your group, ask for three to five volunteers to pretend
to be the children in the roleplay. Ask the volunteers to come to the front of
the room and to sit in chairs facing you. Be sure that you have a chalkboard
and chalk or a large piece of paper and marker available for this activity.

Give all the participants who will be observing a copy of the READING TALENT
ASSESSMENT RECORD.

Explain that they do not have to rate all the children just the identified
child, so they should choose one of the adult volunteers to observe during the
roleplay.

Point out the scoring codes in the corner:

1 = CANT DO

2 = ATTEMPTS WITH DIFFICULTY
3 = CAN DO

4 = DOES VERY WELL

Roleplay of the Talent Activity

Teach the activity to the group of volunteers following the directions in the
manual. Teach the whole activity without stopping for discussion of the four
steps or the questions. Use a lot of enthusiasm and have fun teaching the
activity.

Discussion
Review the four assessment questions. Ask each teacher to state who they

observed and how they rated that person on each of the questions. If there are *
disagreements, discuss these, allowing everyone to talk about what they saw.
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tEncourage further discussion by asking some of the following questions:
——Were you able to see what you needed to know to answer the question?
—-—How difficult was it to decide the ratings?
—-—What did you think of the activity?
—=How could the activity have been better?
—Do you see how it teaches reading talent?
IV. FILLING OUT A TALENT EDUCATION PLAN

Introduction

Remind the teachers that a Talent Education Plan (TEP) needs to be completed for
each identified child in each talent area. Thus if a child is identified as
talented in two or more areas, a TEP should be written for each talent area.
After completing the initial assessment of the first three talent activities,
the teacher, aide, BOHST trainer, and possibly the child’s parents need to meet
to complete the form. Prior to this TEP meeting, the teacher should fill out
the top portion of the TEP and distribute a copy of the form to everyone who
will be attending. Thus everyone, including the teacher, will have a chance to
organize and jot down their ideas beforehand. The child”s parents should be
invited to the meeting or later given a copy of te completed form on which to
offer their input.

The Talent Education Plan

Give everyone a blank copy of a TALENT EDUCATION PLAN.

Point out that this form includes a place at the top to write the child”s name
and to write in the skill area in which he/she needs the most help and the one
in which he/she is strongest and perhaps needs more challenge. The teacher
should use the initial assessment from the child”s Talent Assessment Record to
determine the skill area(s) that need improvement and those that need
enrichment.

Explain that the bottom four sections under "Plans" are to be filled out at the
conference. These four sections are to help the teacher adapt the classroom to
better serve the child who has been identified.

Discuss each of the four parts:

FOCUS ON THE ENVIRONMENT includes ways that a teacher can change the
classroom, for example the way materials are set out or the way the
classroom schedule is set up. Ways to change the environment and how to set
up learning centers in the room will be discussed at the next workshop.

FOCUS ON THE CURRICULUM includes ways to adapt the activities in the
curriculume. Explain the the teachers need to look carefully at the
activities and try to figure out ways to make the different steps both
harder and easier to match the needs of their children.

FOCUS ON SPECIAL ACTIVITIES includes things that can be done to enrich the
program, for example bringing in guests to share ideas or taking the
children on trips.
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FOCUS ON THE TEACHER includes ways tor the teacher to enrich herself or
himself--to broaden interests and skills in the talent area. For example,
the teacher may choose to take a course, read a book, watch a program, go to
a play or concert, try a project or do anything that would help him or her
learn more about the talent area(s) of the identified children.

Point out that instructions for completing the TEP are also included in the
Talent Programming manual. Address any questions that the participants may have
about the Talent Education Plan.

Case study of a talented child

Explain that you are going to give the participants some information about a
talented child and give them an opportunity to fill out a TEP--Talent Education
Plan. Distribute copies of the CASE STUDY OF A TALENTED CHILD. Read the
description of Mabel and her classroom as a group.

Explain that Mr. Logan, Mabel”s teacher, has done the first three activities in
the Talent Programming Manual for math and has filled out the Math Talent
Assessment Record. Distribute the filled-out copies of MABEL”S MATH TALENT
ASSESSMENT RECORD.

Ask the participants to look at Mabel’s ratings on the first three activities.
As a group figure out the average score for each skill area by adding together
the scores for each skill area and dividing by three. The correct answers are
as follows:

KNOWING NUMBERS 3.7
SEEING CONNECTIONS 2.7
ABSTRACTION 3

USING MATH 2

Ask the participants to choose which of the four skill areas is the strongest
(KNOWING NUMBERS) and which is the weakest (USING MATH) .

Divide the participants into small groups of not more than four people. Have the
groups pull their chairs into small circles. Distribute a blank TALENT
EDUCATION PLAN to each group. Have each group work together to fill out Mabel’s
TEP from the information you have given them. Make sure that everyone
understands the four areas of focus--refer the participants to the written
definitions in the Talent Programming manual,

Discussion

After each group has completed the TEP form, ask the participants to rejoin the
larger group. Take time for each group to report what they have filled in for
each of the four areas. Discuss the suggestions and ideas presented.

Distribute copies of the SAMPLE COMPLETED TALENT EDUCATION PLAN. Discuss how it
compares to the TEPs completed by each group, keeping in mind that there are
many appropriate ways to complete a TEP,
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V. END-OF~THE-YEAR TALENT REPORT

Ask the participants to turn to the last set of forms in the Programming
Materials section, the End-of-the~Year Talent Reports.

Explain that the purpose nf this form is to be sure that the child’s next
teacher 18 aware both of the child”s special abilities and of the activities
he/she has participated in during the year to strengthen that talent.

Each End-of-the-Ycar Talent Report is made up of two or more pages. The first
page or cover page explains the child”s involvement in the BOHST project, and
the second page or pages describe the child”s talent(s) in more detail. There
are nine possible "second" pages, one for each talent area. On the left are
descriptions of the four skill areas within the talent and a column for
recording the final average ratings in each skill area from the Talent
Assessment Record. Also included is a “General Description of Classroom
Activities." This brief description of the talented child”s activities will
give the child”s next teacher a better idea of the kind of activities the child
has been involved to develope his or her talent. The right-hand side of the
page allows room for the teacher to comment on how the child performed in each
of the skill areas.

Address any questions the teachers may have about completing this form.

VI. SCHEDULING OBSERVATION/CONSULTATION TIMES

Pass out the OBSERVATION OF TALENT ACTIVITIES forms explaining that this 1is the
form that you will be using when you come to observe each teacher.

Each teacher needs to set a time for you to come and observe him/her teaching a
talent activity to a small group. Pass around the OBSERVATION/CONSULTATION
SIGN-UP SHEET. Make sure that you have indicated the days and times that you
are available. Have each teacher choose a time both for you to come and observe
and for a half-hour consultation. If possible, the teacher should sign up for a
conference on the same day as your observation.

Make sure that the teachers understand what will happen:

--They will be teaching one of the first three assessment activities in a talent
area in which one of the children in their classroom has been identified.

==You will be observing the teacher using the Observation of the Talent
Activities form which has been distributed to them.

-=You will be giving them feedback on their teaching of the activity during the
conference. You will also be checking to make sure that they are filling out
the Talent Assessment Recotd correctly.

-=During this conference, you will be setting up TEP meetings for each of the
identified children in their classroom.
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VII. WRAP-UP
Before ending, review what has been presented at the workshop:
=-The Talent Programming manual was presented and reviewed.
-—-The built-in assessment of talent development was discussed.

--The group had an opportunity to roleplay an activitly in the Rezding Talent
area and to fill out a Talent Assessment Record.

—The Talent Education Plan was explained.

——A case study of a child who was identified as having potential math talent was
presented and the teachers had an opportunity to develop a Talent Education
Plan for that child.

—The purpose of the End-of-the-Year Report was discussed.

—Each teacher signed up for an observation time to watch them teaching a talent
activity. The teacher will be meeting with you for half an hour afterwards to

discuss how it went.

Before ending, ask if anyone has any questions. Invite the participants to come
up and talk to you afterwards about any concerns or questions they may have.

Distribute the WORKSHOP EVALUATION forms and ask the participants to complete
and return them to you before they leave.
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After the Talent Programming Workshop

Visit each of the teachers at the times for which they signed up. Try to
arrive about five minutes early and ask for a space in the room from which
you will be able to sit and watch without disturbing the small group.

Take the following items to the observation:

--a copy of the TALENT PROGRAMMING manual
--a copy of the OBSERVATION OF THE TALENT ACTIVITIES

While watching the teacher, fill out the Observation of the Talent
Activities form. Focus on writing down what the teacher is doing well. Add
specific comments and examples. If the teacher is having difficulty with a
skill, write down some suggestions.

Remind the teacher about the consultation before you leave. Thank him/her
for letting you watch and say something positive.

At the consultation, bring the Observation of the Talent Activities form to
share. Talk briefly about what you sow. State what you saw in a positive
way. Focus on what you liked. Offer suggestions for improvement.

Spend some time talking about the assessment procedure and if you agreed
with the teacher’s coding of the child’s skills. Ask to see the Talent
Assessment Record and make sure the teacher is filling it out correctly.

Explain that you will be having another conference after the first three
activities are completed. At that time, you and the teacher (and the aide,
any appropriate ancillary staff, and possibly the child’s parents) will be

filling out the Talent Education Plan (TEP). Make sure the teacher
understands what he/she needs to do before that meeting:

l. Teach the first three initial activities to the identified child
and rate the child on the Talent Assessment Record.

2. Average the ratings on the initial activities.

3. Fill out the top portion of the TEP and distribute a copy to
everyone who will be attending the meeting.

4. Jot down ideas for completing the TEP.

115



\ 14

Talent Programming Workshop

Overheads and Handouts

*Reading Talent Assessment Record

* Mabel’s Math Talent Assessment Record
e Talent Education Plan
&
e Completed Math Talent Education Plan
* Case Study of a Talented Child

e Observation of Talent Activities

1i6




ol

REASING VALNT ASSCSSMDNY BEOMD Rating Bule
Testher Lo 't Dy
’ 1 Ntwpte Vit DUt kenlty
A Diractioast Afipr the child Doo completed the talont mbivity, clrche the ourber viich 3 * Dots Nepately
ke beat deaceiben (e pitlemmance, ¢ v il
R A A
K Bote $AIG Mt L WO
CLrary TRRETICALLY IAf
Con the child 021 shout Mis or | Con tbe chILd mpply & aloslog vati Con tha chIld saovar qonatlons | Con by chi1d Find My ot bet e
Mroesal laterview Mt exseglences! alter Matoog the Detiming poend?! |  dbont 4 atory! al elide 1)
1 ) 11 ) | R R . )y 3
Can the chI1d descelbe ool tall | Con the chidd Fimd the teoamwre by 1 Con tha ChIN Bol vp 4 Rirabote
Treamates beat vhy aomethlng (3 valuable! Listosteg to o thpming tloe! at! G tie child i’ ol
O S R | (R S B | S S B | R S
Doew the chilg won descriptive words | Can the chILE posachate & Lettor Con the cMTM aamet quustions | Con b eMI HomtIty & epeated
Roviag Tun VIID Pootry R discasslng eeperiencnal’ vith o sood! shout the sesalay of o poun! won)!
A S I (R S I | (S I N | O S I )
b - N
(1] 4
o (b NG oomvnce Ma | GO0 IO ORI TEnIoh wvmed 10N Lo b i hrreeiiey |8 1 chil wted i
Wder the By Ty ptlareisce! 10 uivee the beglratog ol |yt il
S B I R T I | LY ) [ I
Can (be tAI1E il 2 Blnbing G the oblld )
Can the tALId wake vp o patt 1o the CMLId aumver queatioms | Can the €hIND conate o apobal Lo
witd olter Mating mly v
Sound Jabia Btotp Telling & dery! Wyimlng m"" ! Mot (M sty stand (o putt of Lo atmy!
SRR O I I R B R | (S S I |
o the chiId Able to enprong oy | SO0 6D ONd Tdeathly vhe epimning ] Cap tha chiBd Lientily tve ames Can the chibl recomateuct blo of
Yost Scromdle inin! sowtd o Mo or Dot oame! VALEh eontain the some Jatinr) e )
(O S 1 )y | O B I O I |
Can the child .‘";‘ ;Im to e  Can the eNLIE match wide that G tha chILl chasie o wed e Can U ehlid match o wtd 1o the
Vord Dings othr chlldren! ! ::::.:‘“"“" eowplete 000 | 1t oot
1 S U I ' I S T B!
10 the child teld about o favorite | Can 1o chiid thInd of wardy vhdeh | Cam the ehild contsibyte ddasy Jor | Con the ¢hild matsh 3 Plstuty wiih
t's Co Spping Al of stane) brgta vith o apectiic omad! Veyh R0 arpiaine » atnie) i bejiming ssml!
[ R I | S B 1 1 ) | (S Y |
Cuthe il we g awy | Covthechtld utowrd st [0SR A BR st
Wat's 1a 8 Stety! ending t the atory! thym! ooyl wils)
R S R | 1y | O I | S S R |
Con the hl}d Joou at o pleiwts Cﬂ'tk M 3t A
s st oot tNS | Con WM cMld gt avestlont § faa 5ha o014 10d) VAICH Wil
0o thim mabe wp o Tidbe dbowi
Wpsing Hddle b 1 ot ! bt the rldlin! (e by 1he woy they Jon!
S I | S T I 1 1 Y A S
Rt L — —
o
— b - n—




on__Mabe!

Poschot mt ‘ I;i WATE TALDK ALSES SN0 200K ity Gl
\ . Pt by
‘, 1 e aiale ein Bitbods
kool ! m h’ ]% m ] LT AL T a:‘u‘m ML Moo completad the Laloot aatinity, elocly 1% Dby wilie 3 v Doty Mmpsialy ’
st 1o U0 ot forenin s, +» Jow Wi
e —— it P —— -
Khun bt
i) ] SN COMECTION MTRLTEON UK
Coh 100 ML e 0 borrect ‘ Tots the © s——
Con 130 chLL campie M1ikey Con ot QLUK enlots 000 G0l wber | L b L PERRY 1300 W
Hithday Owrt L T TT T e of eslard st 1 the tatel g
i ;D ‘ " ';“"Q" “‘: WY1 s o chiises W tte 4! L'mmz:&m“‘“ ¥
T i v ! ! ’ | RS . | L ] )
Dot The AL Voo on aubeps | P9 N CALLS ohow sniniotoniing | 10 the ohLLE ab to prodls et
Peasets By ping o busbith by agailag? | O MO0 o abobind by ey ] il ke e Wl o o | 00 e i s ey
L1 :w‘i wgln! Lot owt 12 mioenn (e aaw ey | WM O ORERD |
\ Loy ) L1y s 11 . [
T EETY Boos 180 LI v Wniatatandng - l
Pl Pettirm i s of i ool | oo ?&ﬁ“u‘?'""' ‘el m"z“ W iy o ::n‘:: ﬁﬁn’rﬂm i
! i
— __"’.ﬂ Ii@_! WOREK SEEEER
MDA
Gon v oOIL0 il auabery fa gty | O UM ERILO OO il in | Bt e R a0 NI | gy
ot e Nt o] R TNt g ingin vl Bhelrut it
AN w»;nu o :ml . omm:ﬂ w'a Mty aihl! e pueit
- b S T T
O 10 (LD ivotiial) emal i o 1o Wil = :
aabti o b eoctly eomors G O dSLE Lhantlly the ot o the ASEL0 TIM0 9 fivee Biabat
vl Cronps pro! 4 11 ey 41 o EE ot ol Nabii of bbb B0 SLIFIOF L bowe ummwnuu:wu
L) AN 'M&;ﬂd;hm;hudm! N Lt tor dhiorent oo
— ' I I |
Con 1 040 Lamtily oM o Con tha 20110 meiolly ol Bova e sid
™ HE R T
whinat | | S | S el | e
1y ohiflor mbar! M
) R R IR
inin ton th ol RO T T
o o, On L “m:uu ity th et et 0ol ot bt g wm. ﬁm? ‘:l“" (a4 4100 0 oM
S B | I S N |
030 T8 VLA 19PTREIY B0 T OO0 TN EIL0 ho0ns IA b0 | 00 M OIS arellet & tonemetls | En s 1L aortancs 7 fesdly
1t's Abowt P sabet of poeaehe] oAt 3 drsible | Con v DD aatlonda o doonibly
N o o 108 oot o)t 0 parlag o oches ombers? | vk ot o ot ditunion!
- — L 1) ¢ R RN
0 00 ChILE oot 00 atowd | oot 1 MY domansirots on O v )
$tom Vi Ll wiranlieg of “sere® ot “lon’® t th m%&u;&?‘” o Con the eMU omvottly abomt
oo } S I | b1 )
On th ML ooty fiy | 0 S0 L o mlcandg o | Cas e G sl (9 owieon
okt o o thy o foo piad | N COTRIN B 0L | ot by g it (0 the L oty o ow
m u:; ;m ’ lu: wil | e ot e ot g o' il IS LT
) R ' B
s A ————————— m

i2



Talent Rducation Plan

Child's MName Teachar
Talent Area _ School
Date
Skill areas that need improvement: Skill arcas that need enrichnent:
Plans - to be filled out at cthe conference Update - to be filled out as you;';
FOCUS ON THE EXVIRORMENT ihat you've done/Commancs
Ways to change your classroon:
" FOCUS 0N THE CURRICULUN What you've done/Comments )
Ways to adapt the activities:

FOCUS ON SPECIAL ACTIVITIES ~ |vmat you've done/Comnents
Ways to enrich yeur progran:

FOCUS ON THE TEACHER Wthat you've done/Comments
Ways to change yourself;
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Talent Education Plan

Child's dame Mabel

Nath

Talent Acrea

Date

Teacher ______Ed Logan
Sehool ______ Wazhingion

Janyacy 20

Skill areas that need improvement:

Using Nath

Skill areas that meed 2acichment:

Knowing nuabers

Plans - 2o be filled out at tha conferenca

Update - to ba filled out as yo

FOCUS ON THE ENVIROMMENT

H¥ays to change your classroom:

~5et up a math Tomner with many kinds of counting games, an
0ld 2dding machine, cash register, patiern cards and ruler:

~Incorporate math concepls into everyday situations such 2s
figuring out how m2ny things we need for snacks or what
size contsiner we need to hold the toys, etc.

-Rotate math counting materials, us.ne simple objects which
appeal to Mabel, for example, cars sou bears.

—Put up 3 m3p of the room,

What you've donaiCommants
-Cleared spice for a math corn
and got some interesting mate
from local merchants for coun
games,

~Allowed the children mone finer
Lime (o explcre whatever they
are interested in,

FOCUS OX THE CLRRICULLM
Vays to adapt the activities:

-0nce 3 week, after a math talent ac 1v 4, plan a follow-
up activity for Mabel, stressing new ways to apply the
concept learned in the activity,

-Ask  Mabel to teach math games to the pthar children.

=When asking Mabel questions, use larger numbers and more
difficult examples.

What you've dona/Cenmants
-Rearranged my schedule so |
could work with Madel for fiw
minutes each day.

-Asked Mabel to tell me about 1
patterns in the leavas, fabric
and pictures 1 agged to the m
corner,

-Taught Mabel how to do dot-to-
worksheets that go up to 50.
-Morked with Mabel on si

FOCUS ON SPECIAL ACTIVITIES
Hays to enrich your program:
=introduce now math games,

-jnvite a cashier or anchitect to talk 1o the class about
how they use math in thejr work.

- T2ke & field trip 10 an architect's or surveyor's office,

What you'wa dose/Comnencs
~Asked JoAnn from the 1GA to vi
the class and demonstrats how
uses 3 cash register,

-Taught Mabel & new game using
graphs.

FOCUS ON THE TEACHER
Uays to change yoursslif:

-Take a course in math,

-Watch a television program about patterns in nature or
numbers,

-Get some simple math

as@ books from the librar{.
-Pay attention to how ife -

use math in ny everyday

i.e.: knitting, preparing supper, sorting aundry.,

Q
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Vhat you'va done/Commencs
=Found a neat course - love it!
-Talked with teacher about
Navel and got helpful ideas.
~Checked out some books and fou
two appropriate games,




Mabel:

Her classroom!

Case Study of a Talented Child

Mabel 18 a 1little girl who has beon ldentificd ns
potentially talented in math., She can count to
fifty, knows all her numerals, and is beginning to
tell time. She asks a lot of questions about
numbers; for instance, how many children arc left
if five are absent on a given day. Mabel spends

a lot of time by herself and has not really formed
fricndships with any of the other children.

Mabel's classroom contains 20 children. Her teacher,
Mr. Logan, has an aide and sometimes has parents in
the classroom to volunteer. Mr., Logan has never been
very good at math and has trouble understanding how
it could be interesting., In the classroom, he has
many objects around that the children could count

and a set of plastic numerals out on a shelf.

Several of the other children in Mabel's class do

not count yet, At snacktime, he asks his ailde to

set the table and to put out two crackers for each
child.
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OBSERVATION OF THE TALENT AGTIVITIES

Child'e nama Teacher
Talent Arca 8chool }
Lasson _ — Date
Obparver
Skills \/ Comments & Suggestions

The group is well sclected=-the
other children are able to parti-
cipate comfortably in the activity.

You have prepared well for the
activity--have all the materials
you need on hand and know the
gist of the lesson.

You present the activity clearly
and enthusiasqically——maintaining
the children's interest,

You are able to accurately assess

the talented child(ren)'s per-
formance in the four skill areas.

Skill areas and questions (note below):

1.

2.

You modify the activity to meet the
talented child's needs.

You provide some follow-up suggestions
to the children of ways to extend the
O lvity (if appropriate).
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ENVIRONMENT WORKSHOP

WERVIEW OF THE WORKSHOP
GETTING STARTED
ROLE=PLAYING THE WORST AND BEST CASE

[LL. BRAINSTORMING

v.
V.

VL.

SHARING INFORMATION FROM THE VIELD
TAKING IT BACK TO THE CLASSROOM

SCHEDULING OBSERVATION/CONSULTATION TIMES

VII. WRAP~UP

SUMMARY OF MATERLALS TO B PREPARED AND GATHERED:

l.

2.

3.
4e
5.
6.
7.
8.
9.

ROLE-PLAYING CARDS AND SCRIPTS.,

(e ]

20
20
20
10
10

COPIES OF THE HANDOUT BEHAVIORS WHEN TEACHING TALENTED AND GIFTED

CHILDREN.,
COPLIES OF TALENT STIMULATION IDEAS HANDOUT.

OVERHEAD PRQJECTOR AND SCREEN,

MINUTES
MINUTES
MINUTES
MINUTES
MINUTES
MINUTES

MINUTES »

CHALKBOARD AND CHALK OR LARGE PIECE OF WHITE PAPER, TAPE, AND MARKER.

OVERHEAD OF SOME CHARACTERISTICS OF TALENTED AND GIFTED CHILDREN.

SIGN-UP SHEET FOR OBSERVATIONS AND CONSULTATIONS.
REMINDER CARDS.

WORKSHOP EVALUATION FORMS
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ENVIRONMENT WORKSIHOP

INSTRUCTIONS TO THE BOUST TRAINER

Bafora the Workshop

PURPOSE

The purpose of thia workshop ia to help the teachers change the anvironment ot
their clasnrooms to botter meat the needa of all the childran including thosne
who may be talented or gifted. Three things that affect the environment will be
addrassed:

-=The teachar”s behavior and tona when teaching.
-=The classroom arrangement, including interest canters.
==The dally schedule of activities.

GETTING READY

Your Jjob in leading this workshop includes the following:

l.
2,

3.

Reading through these instructions at least twice.

Setting up the room so that everyone can suze an area where the role~playing
activity takes place.

Preparing th. following MATERIALS:

For the role-play activity:

- Role-playing cards (on separate cards write each description of the three
child characters——included at the end of this workshop).

= The scripts for the role-plays (included at the end of this workshop).

- Copies for evaryone of the handout Behaviors When Teaching Gifted and
Talented Children.

For the brainstorming activity:

- Chalkboard and chalk or large piece of white paper, tape, and marker.

= Watch or clock.

- Overhead projector and screen,

- Overhead entitled Some Characteristics of Talented and Gifted Children.

For sharing information from the field:

- Copies for everyone of the handout Talent Stimulation Ideas.

For taking it back to the classroom:

= None
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For ascheduling observation/eonaultation timent

- Copilen of tha ohservation/consultation sign=up sheet indicating available
dates and timea.
- Reminder Cards for the participanta.

For wrap-up msaction:

= A Workshop Evaluation form for each participant,
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At the Wrkahop

L  GETTING STARTED

Tell evaryone what the workshop will be about==planning a eclasaroom environment
that will work for both the children that they have identified aa having talents
a8 wall as for everyone else, FExplain that /sou will ba looking at three things
that make a big differance==

1. teaching bahaviorws, eapecially these that affect the tone of the
claanvoom=-=how poaitive or negative wa are when we teach.

2, tha phyaical arrangement in the clasaroom, including how materials are put
out on the shelves, the way furniture is arranged , how differant areas of the
room are usad and the davelopment of interest centers.

3. clasnroom schedule, meaning both the daily achedule and special evanta.

Before you get atarted, tell the teachers what is going to happen during the
workshop--

==you ara going to be role-~playing both an awful and a good lesson to give
them a chance to observe and think about how teachars affect the
environment of a classroom.

=-thay are going to brainstorm some ways to change the classroom
environment.,

=-you arno going to share some ideas from the literature that they might
find helpful.

--they are going to decide what it {s they want to work on in this area,
and you are going to sat up a time to come and observe.

L4

Ask 1if anyone has any questions about what {s going to happen during toda “s
workshop. After you have answered any quastions go on to the next section.

II. ROLE~PLAYING THE WORST AND BEST CASE

Introduction

You will be doing two short role-plays with the teachers. The first one is an
exaggerated example of how NOT to do it. Sometimes seeing a negative cxample
can help people see what is different about a positive example. The second
role-play will show a positive example of how to teach a lesson.

Tell the teachers that you are going to try two different role-plays in order to
look at how teacher behavior affects how children feel. Explain that the first
role-play will show an awful lesson and the second one will show a good lesson.

Give each teacher a copy of the handout called BEHAVIORS WHEN TEACHING GIFTED
AND TALENTED CHILDREN. Go over these with the teachers, discussing each of the

behaviors listed. Tell the teachers to use these handouts to jot down notes
about what they see during the role-play.

Role~Play
Explain that you are going to be the teacher. Ask for three volunteers to be
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the ehildeen, Olve caeh volunteer o ROLE=PLAY GARD with information about what
he or she L8 supposed to do. Make surs ynu know who is playing fhetla, lLorrte,
and Willie, Bhow them where they are to ait.

Sampla acripta for the role-plays are {icluded with this workshop.

Feel tree to {mprovise and use your own ianguage during the role-play. Notiee
that there are some places where you will hava to respond to something someone
alse aays. Since this can change, you will have to decide what to esay when you
hear tt., Remember your character., For the firat role-play, your character ia a
difficult and fmpatient preschool teachar, For the second role-play, your
character 18 a positive and energatic preschool teacher.

Now do the role~plays. Have fun with them and be a little ailly.
Discussion

Now have evaryone reflect on what thoy saw and what they felt during the
role~playa. Ask both the participantn and the ohaervers. Talk about the
teaching behaviors liated an the sheat you handed out. Ask the group to name
examples of the six taaching hehaviors,

Talk about how these teaching behaviors affect the environment or the overall
faeling of tho classroom. How do children change in response to these diffarent
teaching bahaviorsa?

LLL. BRAINSTORMING

Introduction

Just as there are apeclal optimum characteristica and behaviora for teachers of
the gifted and talented, there are special adaptations needed in the classroom
to best meet the ncedn of talanted children,

Explain that the teachers are going to talk about ways to change tha environment
nf their classrooms to meet the needs of the talented children while keeping in
mind the needs of all the children. You will be leading them through a
brainstorming activity to devise ways to adapt thelr clasaroom concentrating on
three arcag—-

~-=changing the phyasical arrangement
=--changing the schedule of events
=-changing their own behavior

Before starting, put up the overhead called SOME CHARACTERISTICS OF TALENTED AND
GIFTED CHILDREN. Revicw these traits. As you read cach characteristic, ask the
teachers to raise their hands if they notice these traits in the children they
have identified. Be sure to mention that not all talented and gifced children
will have all of chese traits, This {s just a list of some things that might
appear,

Leave this overhead up during the brainstorming session to help people think of
ideas for changing the environment in ways to accommodate these traits,
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nrn!natnrming uaaulan

Remind the group of the rules of hrainstorming!
1+ All ansvers are acceptable.

2+ Avold commenting about other people’s ideas, 1Instead use thelr tdeas to come
up with more ideas yourself,

3. Plenty of time s needed. A long pause doean”t mean everyane {a done,
Sometimes the beat ideas come after a long ailence.

Divide the chalkboard or large place of paper {nto three parts and label:
YOUR ROOM YOUR SCHEDULE YOURSELF

As people suggest ideas, you will be writing them in the three columns. The
ideas can relate to any of the eleven traits of children liasted on the averhead.

Leave yourself plenty of room Lo write.

When everyone runs out of ideas, tell them you want each of them to come up with
at least one mora. Wit one minute (60 seconds by your wateh) and then go
around one more time and ask each person to make one more suggestion,

Thank everyone for their {deaa.

IV. SHARING INFORMATION FROM TME FIELD

Now it ias time to share some ideas from the profeasional literature abeut vaya
to change the clasaroom environment to meet the neods of talanted ehildren.

Distribute the handout TALENT STIMULATION IDEAS which lists some suggestions for
encouraging talent {n young children. Review the handout with the teachers by
pointing out {mportant information from each of the six categorios——~learning
canters, self~-directed activities, displays and performances, use of outside
resources, creatlivity developrment, and problem-solving prectice, In each area
be sure to explain what it means and why it ia {mportant for stimulating talent
as woll as diacussing some of the tips for implementing it in the classroom.
Wen you mention things that people brought up during the brainstorming, remnind
them that they already came ip with this idea themsalves. Compliment them on
thinking of the same idea as the experts in the field.

V. TAKING LT BACK TO THE CLASSROOM

Remind everyone that they heard many ideas for maxing changes in their classroom
environment to mect the naeds of talented children. Included in these ideas are
ways to change the physical arrangement, the schedule of activities, and
themselves. Now ask each of them to think of one or two ways that they would
like to change their classroom environment. These goals may include some major
adjustments such as the following:

~-be more positive with the children
-—use learning centers
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==have a4 wore open eladdroon
==have engolng tndependent projeets.

Lf they have wore than one goal, ask them te plek the one they think is mest
tmportant,

Now ask them to try to think of a winer change to start with==a aimple, amall
Job that they eonld get done within the next week, Explain that (f they try to
do tao much at once, ft will be harder to ehange. I1f they piek gonmething thoy
can have sucecess at, then they vill feel better and be able to do more {n the
long run.

For (natance, if they aaild they wvanted to start using learning eonters, have
them think of one thing they eould dn {n the naxt vesk to get started. An
axample aight be ene of these ideant

==Decida on the teple for the firat learning center.

==Dacide on the area of the rooam.

~-ftart gathering materials tn a box.

==§end a nore around to othar teachers to aak for materials,
~=Go to the library to leok for pleturces and books on the topie,

LE they have decidued on a goal for themselves, such as to be more positive with
childron, then some 4wall jobs might bo as follows:

=-=To give mwore praise to ehildren during amall group time,

=~=To figury out a vay to remind themselvas to do this (putting up a poster,
asking the children to raise their hand aeach time thay hear the teacher
say somathing good about them, keeping track for themselves by putting
tally marks In the corner of the lesson plan).

The amall joba should ha semething they complete by the time you come to visit
again, Explain that you will be watching for the change they are working on and
will give them feedback on what you see. After the observation, you will
discuss what you noticad {n this goal area and talk about the next small

JObo

VI, SCHELULING OBSERVATION/CUNSULTATIUN TIMES

Explain that sach teacher needs to aschedule an obsaervation time with you. Pass
around the OBSERVATION/CONSULTATION SIGN-UP SHEET. B8e sure that you have
{ndicated the days snd times that you are available.

Give each teacher a REMINDER CARD to complete and take with them. Ask each
teacher to write down the small job they want to accomplish on the Reminder
Card. Be sure you know what thay are so that you can look for their
accomplishment when jyou observe.

VII. WRAP-UP

Review what was accomplished at the workshop:

—~The teachers participated in a role-playing activity which characterized
good and bad teaching.
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==Tha teachory partielipated in a bratnatoraling sedston and suggeuted says
to meol the deeds of talented ehildren through the arrangenont of the
fovn, the sehedule, and the behavior of the teaeher,

~=fiome Information from expsrta in the fleld was shared,

==The t(eachers {dentified goals for themeolvaea,

Ask Lf there are any questions eoneerning this warkahop,

Distribute the WORKSHOP IVALUATION forsa, Ask the partieipanta to conplate and
raturn the evaluations before they laave,
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2.

3,

b

3

ﬁn

k)

After the WrNshap

Vielt eaeh 9f the teachers at the time far whizh they sigaad up. T5y ta
arrive about Five minutas early and Ak For a space in the roun from whileh
you will be able tn alt and wateh vithout disburbing the elassroon,

Take an OBBERYATION/CONGULTATION &V ALUATION forw with you 8a well as paper
and penetl for jotting down notes, Be sure you know what the teacher’s
major goal {s and what ho/ahe chose as the firat small jab,

Wiile observing ia the elassroon, Focus on the pasitive environnental
changes that have Leen made. Write down speelifle comments and examples
about the ehangas, Alaa note any suggestions you have for further
taprovement ,

Remind the teacher aboaut the consultation bafaere you leave the classroom.
Thank the teacher for letting you vateh and say something posltive about
what you saw,

At the consultation, shars with the tsacher your notes and guggestions for
lsprovement, Sinee thia will be your last consultatlen, take the tlme s
briefly review the year==haw it went, how 1t eould e {eproved for next
year., Mo sure Lo polnt out any positive changea You have deen over the
year,

At the end of the cangultation, ask the teacher (o complete and return to
you sn OBSERVATION/CONSULTATIUN IVALUATION {orm,
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AANILAY SCRIPT PR IR BN IRONKENT WRKSHOP

ROLEPLAY #{--THE MHURSY €AsE

TRACHER ) Taday we afs galng (o talk about seme aninala that live on a Farw,
Kach of you Is (o name ane thing you sight ses on & fare, fihefla, you are
staring eut the window, hat did 1 ask you?

SHERLAT  Me)l, oewe,

THACHER ) (lmmed?ately) Forget {1, Sheila. You werea’t Jistening,

(Lorrie ralaea hla hand and atarts waving 10,)

TUACHERT Lel”s see what strange ansvar Willie has far us today, Wllle do ysu
think yuu can anaver Lhe question?

VILLIN: 1 flgured out a way to bulld a stls oul of an oataesl bon, and 1% golag
tEo bhutld a whole fafm,,,.

TEACHERT That®s vas ot the queation 1 aaked, Willie. Wien you get eeady o
Haten, maybe 1 vi1l a9k you agaln,

LORRIE: Teacher! 1§ know th@"’ answar, '

TEACHER: Lorrie, did 1 call on you? Now 1711 tey agatn, ‘hat is jonething you
find on a farn?

LOKRIET A eow,

TEACHER: Lorrie, 1 did not eall on you. You have glven we a headache. All right
line up v o Lo the bathroow, I ean ses this farn losdon 15 a vaste of time.



&

BANPLY ROKEPT POk THE B JRONMENT WikEshop

POLEFLAY #2--A BERTTENR CASE

THALHERT  Me"we dwon Ealling aboul Farms (hie woek, Today you are each golng fu
have 4 chanee to tell me ons Lhing you sight sez on a farn apd vhy 1t fa thero,

(Lorrle ralsea hia hand and atarts waving it)

TEACHERT CGood Lorrie has (hought of samething already, Hold on 4 alwute,
lotrie, and glve sveryone elsz 4 chans €a think, 171) say the queation agalp
and then glve evatyone 10 aszands o think of somcthing teally good,

Ny questions  What ta semething you night ese on o farm and why is It theee?
Rememhor to valt. Put your hand over your wouth and hold (n your answer,
{Teacher loaks at her watch and waita 30 seconds)

Hize job of vaiting, Lorrie, What 13 your ansver?

LORREE: A cowv,

TREACHEN: Good, And why Is 3 cow on 4 Fafu?

LORRIE:D 1t lives 1a the barn,

THACHER: Right, but WY does a farmer have a cow?

LORRI¥:T A cov eats graua,

TEACHERS You have sald sone {nportant things aboul cows, Shiela, can you think
of why a farwor keeps o ¢ou!?

SHETLAT  ULOe

TEACHER: What do wo get from cuvs?

SHEILA: Nilk

TEACHER: S0 why 1a a cov on a farm?

SHELILA: To give mllk,

LORRIE: M get allk from covs,

WILLIE: And calvea, That”s hov we get meat.

TEACHER: Good 1dea, Wllie. Fron calves, we get veal, and vhen they grow up, w
get beefl. So that’s another reason cous live on 3 farn. You are all telling me
a lot about covs. Did someone think of something else that you aight find on a
farn! Lat“s give Sheila a minute to say what she thought of.

SHEILA (after a fev seconds): A fenze vill kaep aninale off the road.
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TEACHER: Terrific answer. Sheila said that a fence is found on a farm and she
told us why it {s there-~to keep the animals in so they don”t wander onto the
road and get hit by a car.

LORRIE: 1 saw a dead raccoon on the road.

TEACHER: Yes, animals get hit by cars. That”s why it”s a good idea to keep
them fenced in.

WILLIE: If a car hit a cow, the car would get smashed. (Makes smashing noise)
All the people would get hurt. If a car hit a pig, the pig would make a real
mess. 1°m going to drive around that pig (Pretends to be driving—holding
steering wheel. Makes swerving motion and noise.)

TEACHER: Willie has thought of another animal that 1lives on a farm and that the
farmer keeps inside a fence. W.llie, do you want to tell us about a plg or
about something else that you might see on a farm?

WILLIE: T had another idea.

TEACHER: Great. Let”s hear it.

WILLIE: We could build a barn and a silo out of boxes and make a whole farm
right here. I could make little clay animals.

TEACHER: You thought of a lot of things, Willie. Why does a farmer have a silo
on the farm?

WILLIE: To go inside and shout and make an echo.
TEACHER: What might the farmer keep inside the silo?
(Sheila raises her hand slightly)

TEACHER: Sheila?

SHEILA: Crops.

TEACHER: Right! All kinds of crops that the farmer is saving. Let”s make a list
of these.,



DESCRIPTION OF THE THREE CHILD CHARACTERS

SHY SHEILA-——You hesitate a long time before answering. You have good answers
and a lot of information, but are very shy about responding.

LOUD LORRIE—You speak in a loud voice and have trouble waiting your turn. As
soon as a question is asked, you raise your hand or try to answer.

You have a lot of information, but often misunderstand the
question,

WILD WILLIE~—You come up with some different ideas that no one else has thought
of. Once you get an idea, you are able to think of wany more.
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BEHAVIORS WHEN TEACHING TALENTED/GIFTED CHILDREN

Listed below are same characteristics exhibited by teachers who are successful at teaching the gifted. Along with
each characteristic are some descriptions of the behaviors a teacher might use.

CHARACTERISTICS

o

BEHAVIORS

Sensitive

Understanding that talented/qgifted children myy set unrealistically high stand-
ards for themselves.

Knowing that these children may have problems interacting with peers. Encouraging
the development of social skills.

Perceiving that these children are often unusually sensitive and helping them work
through their feelings.

Helping children to discover their limitations.

Good Self-Concept

W N -
e e e o

Maintaining one's confidence in the face of daily questioning and challenges.
Adnitting that you don't know.

Encouraging self-expression.

Involving children in decision making.

Flexible

W N -
) .

Encouraging different answers, new ideas.

Encouraging variety in the usc of time, space, anc materials.
Providing a wealth of materials at different levels.

Allowing altemative ways of doing things.

Enthusiastic, Stimulating

[
.

Maintaining a high level of interest in the children's activities.
Giving help when needed in seeking additional information.

- Sustaining the children's interest while you are teaching by physically moving

through the roam, varying your tone of voice, and using different techniques or
approaches.

. Praising smiling, laughing, and showing authentic feelings.

Challenging

o O b oW N
e e e e e

- Asking high order questions - such as in the detective, inventor and Jjudge

activities.

Leading children to discover and solve problem.

Encouraging long term and indepth investigations of special interests.
Adapting material to individual needs.

Giving children leadership roles.

Exposing children to new experiences - eg; field trips, experts in the field.

N
.

. Seeing the humor in situations.

Accepting way-out answers. Laughing with the children.
Modeling humorous responses yourself.
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TALENT STIMULATION IDEAS

Below are six major categories of ideas for stimulating the development of
talent in general. Each category includes a definition of the area, an
explanation of its importance, and tips rfor implementing it in the classroon.

l.

LEARNING CENTERS

WHAT? A learning center is usually an area of the room which is set aside

Wy?

TIPS

for independent discovery and exploration. It can ‘be any space
available ranging from a corner, a desk, some drawers, a table, or
whatever space 1s available. In this space material is set out
attractively, often with simple directions that children can follow
on their own. Children can do things 1ike build, mix, and experiment
or learn about things by looking, listening, and touching.

Since intellectual curiosity and a strong motivation to learn are
among the characteristics of many talented children, learning centers
provide an opportunity for these children to explore new areas at
their own pace.

== Start with a center on a topic that interests you as well as the
children.

— Set up an area where children can learn about a particular topic
(for instance, growing plants, magnets, or elephants).

— Set up an area where children could do a certain activity
independently. Some examples might be painting, making play
dough, playing a record, listening to a story tape, etc.

— Before opening the learning center, talk to the children about how
to use it and what the rules are.

— Place the learning center in an area where the noise level is
appropriate (for instance, don”t place a music center next to a
reading center.

— Rotate materlals frequently to keep the learning center

interesting.

Keep the materials in good condition.

Make sure there”s enough space to perform the activitiy. For

instance, it would be difficult for children to mix play dough on

the same table with a display of books without getting flour on
the books.

—— Make the rules for the center clear from the beginning.

-= Arrange simple set-up and clean-up procedures that the children
can do on their own.

—— Decide how many children can be in the center at one time and how
to control the flow of children in and out of the learning center.
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2. SELF-DIRECTED ACTIVITIES

WHAT? Self-directed activities are projects children undertake on their own
either by themselves or with one or two other children.

WHY? Since research has indicated that gifted children are often
independent, resourceful, and have many interests, the encouragement
of self-directed activities in the classroom is important. By
allowiing children to pursue special interests, the teacher
encourages them to conduct indepth investigations of topics which
interest them.

TIPS —
— Supply books and information which may be needed.
= Keep assorted junk on hand such as:
wood scraps
boxes
cardboard rolls
fabric scraps
broken appliances
paper scraps
egg cartons
= Reserve an area of the room for long-term projects. If you have
two sessions of children, it is especially important to store
projects where they will not be disturbed.
-— Be sure to schedule some time each day for children to work on
projects.
— Be alert to indications that the child might be interested in a
specific topic, and help direct the child”s interest, 1if
necessary.
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3. DISPLAYS AND PERFORMANCES

WHAT? Displays and performances create opportunities for exhibiting the
children”s talents. They can be actual performances, exhibits of
work, or classroom discussions.

WY? The development of a positive self~concept 1s extremely important if
children are to fully develop their talents. One technique that
teachers can use to encourage talent development is to allow children
to exhibit their work, either through attractive displays or through
their performances.

TIPS -
~~ Display artwork and other projects in an attractive way.. For
instance, putting a piece of construction paper under sculpture
can make it look even better.
— Discuss their work with the children and label it appropriately.
== Give children opportunities to show their work and to talk about
1t.
Invite other classes and parents to watch performances.
Have a project fair and invite other classes and parents to come,
Encourage children to perform., Ideas of performances might
include:

- a rehearsed performance of a story or play created by the
children, a dance with music, or a gymnastics routine.

= a puppet show

- singing or playing an instrument

- giving a speech

— Help children prepare for the performance by encouraging them to
use invitations, scenery, costumes, lighting, props, and programs,

-~ Help children rehearse for the performance, including a dress
rehearsal.

— Prepare the audience. Tell them how the performance was created
and what is expected of them as the audience.

== When you ask children about something they have made, say "Tell me
about what you did" or "Tell me about your picture," rather than
asking "What 1s 1t?" The picture or sculpture need not represent
any particular thing.
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4. CREATIVITY DEVELOPMENT

WIAT? Creativity has been defined as the ability to have many ideas, to
have different ideas, to have complex ideas, or to have original
ideas.

WY? Children with talent in this area need encouragement and freedom from
criticism in order for their talent to be developed. They also need
opportunities to think of many different answers to questions and
solutions to problems.

TIPS
Ask open-ended questions with lots of possible answers.
Give children time to think, to plan, to dream.
Encourage unusual answers.
Allow children to explore materials without having a specific
agsignment. i
khen children have an idea, ask them to elaborate about it.
Encourage them to supply many details and specifics. By asking
questions, you may help children extend their ideas.
Do something creative yourself. Model creativity by painting
something, writing, dancing, or singing. Share your creation with
the children.
— Creativity may be seen in four different ways:

- how many ideas children have

~ how different these ideas are from one another

-~ how complex or elaborate their ideas are

- how original or unique their {ideas are




5. PROBLEM SOLVING PRACTICE

WAT? Problem solving is the chance to put together ideas to come up with
an ansver to a problenm.

WY?  Because talented children are often perceptive and empathetic, they
may be better able to understand problems and what causes thenm. They
need practice in learning to solve problems. Problem solving is a
way to develop creativity (thinking of original solutions) and
critical thinking skills.

TIPS —
== Allow the children to think of solutions to classroom problems
such as:

= clean-up during free play

~ hitting on the playground

= two people wanting to be the leader

- rotating classroom jobs

- problems with materials (broken crayons or paints getting
mixed up)

— It helps to first talk through the situation and decide what the
problem is.

~— Have the children brainstorm as many solutions to a problem as
possible. Write the ideas down and read them back to the
children.

— Evaluate the answers. Come up with a list of considerations for
the children to use. Some considerations might be:

= 1Is it possible?
- Is it fair?
= Will the {dea solve the problem?

— Have the ~hildren help think of a plan to put the solution into
practice. Write the plan, being careful to include who, when,
how, and where.

=~ Put the plan into practice, i{mplementing the ideas devised by the
children.
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6. USE OF OUTSIDE RESOURCES

WIAT? OQutside resources may be people or places in the community that can
provide additional information which isn”t normally available in the
classroon.

WHY?  Talented children need to have their curiosity satisfied and their
horizons expanded in as many areas as possible. Exposing them to new
topics may arouse an interest which they will wish to pursue {in
depth.

SOME EXAMPLES OF POSSIBLE RESOURCES:

PEOPLE: musicians PLACES: library
athletes empty lot
tailors city hall
newscasters construction sites
veterinarians museum
farmers factory
bakers laboratory
people from other countries newspaper press
people with hobbies art studio
artists computer store
carpenters hospital

radio or TV station

TIPS —

== Some guests will only be comfortable working with a small group of
children rather than the whole class.

= Suggest to the guest that it may be helpful to bring a prop which
fllustrates their presentation.

~~ Discuss with the children thn type of behavior that 1s appropriate
when a guest is presenting material. (Have this discussion before
the guest arrives!)

— Before a trip, prepare the children by talking about where you are
going and what you will see.

-~ After the trip, diccuss what you have seen. Use any materials or
pictures from the trip as part of a display or learning center.

-~ When planning a trip, call ahead and make specific arrangements,
Find out what the children will be doing and seeing. Get the name
of the person who will be your guide.

— Model appropriate questions when on a field trip or during a guest
presentation,, thus helping the children to think of questions and
demonstrating the right level of questioning for the guest or
guide.
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SOME CHARACTERISTICS OF TALENTED AND GIFTED CHILDREN

CURIOUS--ASKS LOTS OF QUESTIONS

REFLECTIVE--THINKS ABOUT THINGS AWHILE BEFORE ANSWERING
IMPULSIVE--SAYS AND DOES THINGS WITHOUT THINKING

LEARNS FASTER THAN OTHERS IN THE CLASS--MAY BECOME BORED
LOTS OF INTERESTS--IS INTERESTED IN A VARIETY OF THINGS
HAS A LOT TO SAY--HAS MANY IDEAS

CREATIVE-~-COMES UP WITH WILD AND UNUSUAL IDEAS

CRITICAL OF OTHER PEOPLE AND SELF--CAN SAY SOME HURTFUL THINGS
--MAY BE HARD ON SELF

SENSITIVIT. “™S FEELINGS HURT
= Jakce THINGS HARD

10. SENSE OF HUMOR-~-CAN BE FUNNY OR OBNOXIOUS

11. INDEPENDENT--WANTS TO DO THINGS HIS OR HER OWN WAY
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General Programming for all Head Start Parents:

Detective, Inventor, and Judge Thinklng for the Home
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GENERAL PROGRAMMING IDREXSHOP FOR ALL HEAD START PARENTS
Datective, Inventor, and Judge Thinking for the Home

WERJIEW OF THE \DRXSHOP

I. GETTIRG STARTED 3 NINUTES
(L. (INTRODUCTION TO BOHST—THE BIG PICTURE 10 NINUTES
LU, INTRODUCTIOUN TO GENEMAL PROGRAMNING 10 NINUTES
IV, ADULT DETECTIVE ACTIVITY 15 NINUTES
Va  MATERIALS FOR THE HOME 10 MINUTES
. Vi. WRAP-UP 5 MINUTES

SUNMARY GF MATERIALS 0 82 PREPARED AND CATHERED:

l. A LIST OF ALL THE HEAD START CHILDREN AND THEIR PARENTS

2. OETECTIVE BADGE NANE TAGS FOR EACH PARENT AND FELT-TIP PENS

J. CHALK AND CHALKBOARD OR LARGE PAPER AXND MARKER

4. MEDIUN-SIZED CARDBOARD BOX WITH TREAT INSIUE

5. COLORED POSTERS OF DELORES, IVAN, AND JULIUS

6. BOOKLET OF DETECTIVE, INVENTOR, AND JUDGE ACTIVITI£S FOR TEE HOME POR EACH
FANILY

PREPARATION CHECKLIAT FOR: PARENT MIRKSHOP:

EVERYONE NOTLFLED OF TINE AND PLACH?

ROOM SET UP WITH OHAIRS, TABLES, LIGHT, HEAT, £1C.?
ALL MATERIALS GATHERED?

READ INFORMATION TO BE PRESENTED?

REREAD INFORMATION TO BE PRESENTED?

REVIEMED DETECTIVE LESSON TO BE PRESENTED?
PRACTICED WHOLE WORKSHUP?

YES TO ALL? THEN YOU ARE READY!I]




GENERAL PROGRAMMING WORKSHOP FOR ALL HEAD START PARENTS

INSTRUCTIONS TO THE BOHST TRAINER

Before the workshop

PIJRPOSE

The purposa of this workshop is to acquaint all the parents in the program with
the BOHST Project and to preparc them to use the General Programming materials
for the home.

GETTING READY

Your job in leading this workshop includes the following:

l. Sending out letters to all Head Start parents telling them about BOHST and
inviting them to this meeting. These should be sent out about two weeks before
the workshop. Reminders should be sent home a day or two before the workshop,
2. Reading through these instructions at least twice before the workshop.

J. Preparing the following MATERIALS:

For the getting started section :

--A list of all the Head Start children and their parents.

=-Detective badge name tags for each parent and felt-tip pens (sample
nametags are included with the first teacher workshop entitled
Introduction to BOHST and Detective Thinking Workshop).,

For the introduction to BOHST section :

~-Chalkboard and chalk or 1large paper and marker.

For introduction to general programming :

=-Colored posters of Delores, Ivan, and Julius (black and white posters
which can be colored are included in the General Programming manual for
teachers).

For the adult detective activity :

--A medium-sized cardboard box with a 1id.
--Donuts or other treat placed in the box as your mystery surprise.

For the materials for the home section :

——Copies of the DETECTIVE, INVENTOR, AND JUDGE ACTIVITIES FOR THE HOME
booklets--one for each parent.
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At tho Workuliop

L. GETTING STARTED

An pecople come in

Give everyons a detective name tag and have them print thelr nomes on thom. Keap
track of who 18 at the meeting so you will know which parents still need to
receive the booklaets called Detective, Inventor and Judge Activities for the
Hlome after the workshop. Do not give the parents these booklats until the last
part of this workshop under the Matorials for the Home saction.

After cveryone 15 geated

Take time at the beginning of the workshop for introductions.
Explain to the parents that the workshop will have three parts:
l. 1In the first part you will be telling about BOHST

-- What it tis
== lHow their child will he involved
== khat their part will be

2. In the second part, you will be talking about general programming, which is
the part of BOHST that involves all the children. They will have a chance
to try an activity themselves.

3. In the third part, they will receive the general programming materials for
parents to use at home. Hold up the booklet DETECTIVE, INVENTOR, AND JUDGE
ACTIV [TLES FOR THE HOME. Explain that you will give them some time to look
these over later and to ask questions.

Before going on, ask 1f anyone has any questions.

TI. TINTRODUCTION TO BOHST--THE B1G PICTURE

The goal of this section is to give the parents some basic information about
BOHST. Ideally you should give them this information during a discussion that
allows them to ask questions and share ideas.

Tell the parents that you are going to spend about 10 minutes talking
about the BOHST project. Here is a list of ideas you might want to
share.

l. Discuss the fact that each child has different strengths. Parents may have
noticed that their child is very good at doing some things and not so good
at others. For example, their child may find counting easy but have a hard
time staying on a balance beam. Or maybe their child draws great pictures
but is shy in front of other people. Some children”s strengths will later
develop into true talents or gifts, some will remain Just areas of strength.

2. Give the background for BOHST. For a number of years, researchers at the
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Unlvarsity of Illinois directed by Dr, Morle B. Karnas have been atudying
children®s talonts and daveloping materiala to holp young children davalop thetr
talantn. 1In 1984~85, Dr. Karnan received a grant from tha Administration for
Children, Youth, and Familian (ACYF) to davelop the BOHST project.

3. Explain that the acronym BOHST atands for:
BRINGING OUT HEAD START TALENTS
(Write this on the chalkboard,)

The purpose of the BOHUST project is to help Hecad Start children develop their
strongths and talents.

Give an overview of BOHST proceas, explaining the following thrae steps:

BOHST has three parts. The first part is called general programming, Explain
to the parents that the teachers have baen learning some ways to help all
children become batter thinkers. Theilr children are already doing some of the
activities in their classrooms to develop thelr thinking skills. Before the end
of the workshop, the parents will receive thelr own booklet of genaral
progamming activities to do with their children at home to help them become
better thinkcra.

The second part 1is called identification. The purpose of this part is to seclect
those children who show outstanding talents or potential talent in one or more
areas. Be sure to explain that it {s impossible to determine with certainty
which children are truly talented, especially at the preschool level before
childven have often had the experiences necessary to fully develop and
demonstrate their talents. The project uses information from the people who
know the children best, their parents and their teachers, to assess children’s
skills as accurately as possible. During this part the parents will be asked to
complete a checklist about their child”s strengths or interests. This
information, along with information from the child”s teacher and observations by
the BOUST trainer, will be used to select the children with the strongest areas
of potential talent.

These identified children will be the focus of the last part of BOHST, called
talent programming. This part will include working with the selected children
in one or more of the six talent areas or their subdivisions. These talent
areas are as follows (you may want to list these areas on the chalkboard or
paper):

intellectual

creativity

leadership

visual and performing arts (art and music)
academic talent (math, science, and reading)
psychomotor

)
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5« In summary, all the parents are an important pact of the BOUST procann in two
waynit

(1) Trylng the general programming activities for the home that thay are
going to receive at this workashop. In this way, they can help thair
children dovalop thelr ability to think and solvae probloms.

(b) Completing a parunt checklist ahout their child”’s vtrongths and
internats.

Tha parenta of the solected or identified children will ho asked to further
participate by doing some activities at home to dovalop talont.

LIL. INTRODUCTION TO GENERAL PROGRAMMING

Remind the parents that general programming is designed for all the children in
Head Start. In the classroom, the teachers are helping the children learn to
use three new kinds of thinking skills. Activities related to these three
thinking skills are also what is included in the materials the parenta will be
getting to uso at home.

Explain that first you are going to talk about these three kinds of thinking and
tell them atout what the children are learning. Then they will get a chance to
tcy one kind of thinking themselves as part of an activity.

Explain to the parents that the three kinds of thinking, called Detective,
Inventor, and Judge thinking, are based on the three kinds of thinking
identified by J.P. Guilford in his model called the Structure of the Intellect.
To help teachers, children, and parents learn and remember these three kinds of
thinking, the BOHST staff developed a character to represent each kind of
thinking.

Detective Thinking

Introduce Delores Detective by holding up her picture. Tell the parents that
Delores Detective is the character who represents detective thinking. Delores
helps teach the children to think like detectives. Detectives take several
clues and put them together to come up with one right answer. Delores also has
a cue or hand motion that she uses to signal the children to think like
detectives--they turn up their collars on their pretend trench coats and they
put on their detective badges.

Demonstrate this movement and ask the parents to try it too.
Explain that detective thinking is important because many things children will
be asked to do in school involve this kind of thinking. Examples include

answering riddles, solving arithmetic problems, even being a good reader.

Inventor Thinking

Now hold up the picture of Ivan. Tell the parents that Ivan the Inventor uses a
different kind of thinking than Delores. He is very creative and comes up with
lots of ideas or solutions to a problem. Ivan is the character who represents
inventor thinking. 1Ivan helps the children become more creative by telling them
to put on their inventor spectacles in order to see things in a new way.
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Demonatrate how Ivan takes hin spectacles out of his lah coat pocket and placen
them on hin face. Ask the paraents tu try it, too.

Explain that Luventer thinking is important hcausa Lt {s naadad whenever
childron creatae something new, such s a story, a play, a picture or a song. It
is alao an important part of problem solving==you are mora likely to coma up
with o workable nolution {f you are able to think of lots of possible solutions.

Judge Thinking

Now hold up Julius®s picture. Tall the parents that Julius the Judge is the
charactar usad to teach che children how to make decimions. Julius {s used to
tntroduce the word "conaidorationa" to the children. Considerations are the
critaria or things you noed to think ahout when making a decision. For
instance, when you are deciding what to wear in the morning, you might have
these conaiderations~-

What the weather 18 supposed to be that day
What clothes are clean

What you will be doing that day

What you feel like wearing

Usually, as adults, we automatically think of the considerations necessary in
making a decislon. However, children need practice in basing their decisions on
considerations rather than whims,

W2 are all aware of how importunt making decisions is--not just for children but
Eor all of us throughout our lives. Children who are good at making judgements
will be successful at many school tasks, such as picking the best answer from
many choices, thinking critically about what they have learred, and solving
problems,

The cue that Julius uses to remind the children to think like judges is to put
his finger to his brow and ank, "What are the considerations?" Demonstrate and
ask the parents to do it with you.

IV. ADULT DETECTIVE ACTLVITY

The goal of this section is to give the parents an idea of what one of the kinds
of thinking is like--in this case, detective thinking,

l. Explain to the parents what you are going to be doing next--giving them a
chance to try out an adult activity that uses detective thinking. Explain
that they are going to get a chance to practice detective thinking like
Delores Detective. The purpose of this activity is to help them see how it
feels to think like a detective and to have some fun.

2, Show the parents the mystery box with the surprise treats hidden inside.
Tell the parents that you want them to pretend to be detectives like
Delores. Encourage everyone to repeat the cue for detective
thinking--turning up their collars and putting on their detective badges.
Describe the activity:

~-I1 have something secret hidden inside this mystery box. Your job is to
guess what 1is in it,.
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==You may only ask for clues or Information ahout what”s Lnside the bhox.
==You can Ask only yea/no quentions,
==You cannol guesn what 14 {u the hox uwntil the end.

3. Begin the activity. Give the first clue, "1t fita in the hox." Encourage
avaryone to ask for information. If people guens, remind them to only ask
for cluan. Remind them to ask quentlonn that can bo answered with a ysa or
N0,

4. Aftar averyone has had at least one chance to ask for a clue, give them a
chanca to guers waat {s in the hox.

5« Open the bhox and show averyone what ia thara. Give everyone a treat to
enjoye.

Discusaion

Ask the parenta to talk about the kind of thinking they used in the activity,
Explain that t(n BOHST this kind of thinking is called detective thinking. It is
alao called convergunt productive thinking. They put several pleces of
information togethor and came up with the one right answer to the myatery.

Point out that the children have been doing a very similar kind of thinking. Ask
them {f they had a good feeling when they figurad out the right answer or came
close to the right answer. FExplain that children may have this same good
feoling when they cowe up with the anawer from looking at the clues.

V. MATFRIALS FOR THE HOME

Give each parent a copy of the booklet, DETECTIVE, INVENTOR, AND JUDGE
ACTIVITIES FOR THE HOME. As they look at these booklets, point out the
following things:

l« These activities are meant to be done with their children at different times
during the day. Some can be done at dinner time, some at hedtime, some at
bathtime, etc. The activities are short and designed to fit in with their
normal routines,

2. Point out that the introductory pages give some general {nformation about
the materials. The back of the cover tells who wrote and developed the
materials. The second card is for the parents to read before they try the
activities,

3. Each of the three kinds of thinking activities i{s in a different color. An
introduction to each kind of thinking is at the beginning of each section.
Point out that the picture of Delores is in the corner of each blue card;
Ivan 18 in the corner of each yellow card; and Julius is in the corner of
each green card.

4, Each activity has a cartoon to help explain what the activity is about,
5. Parents may do the activities in any order they choose. It is okay to skip

some activities, and it is all right to do activities over again 1f the
children like them.



VIie WRAP=UP

Reviaw what happened during the workshop:

==Tha parants heard about the BONST project in general and how their ehild will
be involved.

~~They learned more ahout genaral programning, che first part of the HBOHST
proceas which fnvolvas all the children, and the three kinds of thinking 1t
involves.,

-=They tried thelr hand at a detactive activity to get an idea of how datective
thinking faaln.

~=They ruceived a copy of the DETECTIVE, INVENTOR, AND JUDGE ACTIVITIES FOR THE
HUME booklet no that their children can practice the three kinds of thinking
at howe,

Ask the parents Lf they hava any questions about the information or activities
you shared with them. Thank them for their attendance and participation {n the
workshop.

77



1,

2.

1.

78

After the Parent Workashop

Chack ever your 1ist of all the Head Start children and Lhelr parents to aee
who did not attand the workshop and thus did net recaiva a eopy of the
Detuctive, Invantor, and Judge Activities for the Home hooklet.

Distribute a copy of the Datactive, Inventor, and Judge Activities for the
Home booklet to each family who did not yet receiva one,

If poanible, follow up on the workshop by talking with parants about how

they are implementing the activitias at home. Anawar any questions they may
hava,
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Workshop for Parents of the ldentified Children:

Talent Programming for the Home
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WORKENOP FOR PARENTS OF THE IDENTIFIED CHILDREN

Talent Programming for the lone

INERVIEW OF THE MWDRKSIOP

L. GETTING STARTED 9 HINUTES
[1. TALKING ABOUT BOUST 15 MINUTES
LLLe EXPLAINING THE PARENT”S ROLE AT HOME 25 MINUTES
V. LOOKING TOWARD THY FUTURE 13 MINUTES
Ve WRAP-UP 5 MINUTES

SUMMARY OF MATERIALS TO HE PREPARED AND GATHERED:

l.

2.
3.
bha
5.

NAME TAGS, FILLED OUT AND COLOR-COORDINATED BY TALENT AREA(S). (If the
parants” child s {dentifled {n more than one aruva, prepare two name tags or
a bi~-colored one,)

CHALKBOARD AND CHALK OR TWO LARGE PIECES OF PAPER, TAPE, AND A MARKER.

NINE LARGE PIECES OF PAPER AND NINE MARKERS.

COPIES OF THE TALENT ACTIVITIES FOR THE HOME BOOKLETS.

COPIES OF THE PARENT NEEDS ASSESSHENT (to be used by the teacher or yuurnelf
during the parent {nterview or home vinit following the workshop.
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HoO
WRRHHOP FOR PARENTS OF THE TDENLLIPLED CHILDREN
INSTRUCTIONRE 7O THE BONST TRAINER

tefore the Wirkshop

PURPOSE

The purpude of this workshop {4 to give Information to the parents of the
fdentified children about the HONST plan for develuping talents, which tneludes
the follovwing:

==how thelir child wvas identifiled and what {t means
~~what (u happening in the Head Start clasarnvs with the 1dent!ffed childran
=~what the parents” raole {n BRONST will be

~=how the Talent Activities for the lome are to be used
-=~what the parents” role will be next year when their echild scarts kindergarten

GETTING READY

Your Job in leading this workshop {ncludes the following:

1. Sending out annauncements to the parents explaining that thefr child has been
identifled and inviting them to this meeting. These ahould be aont out about
two wunks before the workshop., Rewminders smhould he sant home a day or two
before the wurkshop,

2. Reading through thuoso {nstructions at leant twice bafore the workshop.

3. Praeparing the following maturials:

For the gatting atarted section

=--Name tags, already (illed out and color-coordinated by talent area(s).

For the talking about BOHST section

--Chalkboard and chalk or two large pieces of white paper and marker

For the role of the parents at home section

=-=Nine large piecces of paper and nine markers
--Talent Activities for the Home booklets, enough copies so that each parent
can have a booklat for his/her child”s talent arca(s)

4. Arrange for who will be talking w!th the parents of each identiftied child
folloving this workshop. The child”s teacher, the parent coordinator, or
possibly yourself will need to complate a Parent Needs Asacssnment during a
home visit or & telephone interview with the parents. A copy of the Parent
Needs Asscssment form and instructions for parenting it are included at the
end of this workshop.
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#1
At the Wirkahop

Lo GETTING STARTED

fipread out the prepared nametags on a4 table at the entrance. A4 peaple snter,
ask them to find thelr pame tags and pit them on, To start the workshop,
explatn that the name tags are enlor=coordinated and tell the parenta vhich
color tdentifles sach talont, Then take tiwe for tntroduetiona., Ask parents &o
atate thelr ovn name, thelr child’s name, and the arvals) of talent In whieh
thetr child has been identified,

Explain to the parenta that the vorkshop will have thrae partai

1. In the ftrst part, you will ba explatning why the parents hava been invited
to the meating, what Lt maana for thelr child to be identified in BOHST, and
vwhat the role of the parents will be,

2, In the second part you will be taiking about the role of the parents and how
they can help at home,

J. In the third part, you will be talking about the future--next year when thoiyr
child goen to the public school. You will be talking about some vayas to help
their child by talking to the teachers and adminiatrators about uhat has
happenad in BONST,

Before golng on, ask if anyone has any queationa.

Ll TALKING ABOUT BOHST==WRIAT IT MEANS TO HAVE BEEN IOENTIFIED

The goal of this section is to glve the parents some basic information about
BOHUST and partfcularly about tha identification process, Share the information
with parents {n a manner which encourages them to interact in the diascusaion by
avking queationa and making comments,

Includa the follevwing information:

l. Review general programming., Remind the parents that their children~s
teachers have sent home {nformatinn ahout ROHST (Bringing Out Head Start
Talents) and that they all received a BOHST booklet called DETECTIVE,
INVENTOR , AND JUDGE ACTIVITIES FOR THE HOME, Give them an opportunity to
diascuas how they used the booklets at homa.

2. Discuss the BOHST {dentification process that was used. Remind the parents
of thelr participation in the identification process wvhen they coapleted the
questionnaire on their child”s interests and abilities. Lot them know that
all the Head Start teachers also completed a checklist about the childran in
thelr classrooms. Tell them that you holped the teacher put all this
information together to solect some children vho may have some talent in one
or more areas,

Especially point out to the parents that it is difficult to tell if s child

is talented at any age, but it {s especially difficult during the preschonl
years. Becausc the children are so young, it makes more sense to say that
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4o

5.

6.

#?

children have potential talenta rather Lhan (o say that they actually have
apecifiec talenty,

he sure that the paronts understand the differepnce batvesn talent and
patenttal talent, The BOWST philosophy fs that (¢ Is better to over fdentify
eniidren than ta elak neglecting 4 ehild”s area of strength, Explain that
16;201 of the children {n the elass were {dantified as having potential
tajlent,

Wite the aread of talent that are Included {n BOHST un the chalkbhoard (or
paper) and explain what eaeh talent means,

INTRLLECTUAL = which (neludes solving problems and learning nevw Inforwat {on,
CREATIVITY = which Includes boing fnventiva and thinking up new tdeas,

SCIENCE = which tncludes organizing and resenboring faformatfon an wvell as
observing ohjects or events,

MATH = which ineludes knowing nuahers and hov to use them,

READING = which tneluden rocognialng letter sounds and undaratanding tdess in
language welttan and spoken,

PAYCHONOTOR = which iacludes ualng bady movements with flexibility, balance,
and control,

ART ~ which Includes using materials ski)lfully and creating unusual or
{ntureating dealgns,

HUSLC =~ which tneludes playing {natrumenta, llatening carefully to dounds,
and reorganiaing rhythos,

LEADEKRSHIP = which includes heing ablo to organize others in a self-confident
and sennitive mwanner,

Tell the parenta that children identified in one of these areas may also have
special akillas tn other arcad, Hovever, from the information that wvas
gathered, one talent area was delected as being the strongest.

Explain that the teacher had a manual contalning classroon activities in each
of these taluent areas. The children vith potential talents are each part of
a small group that worke together on these activities, Ask the parenta tf
any of thelr children have come home talking about these activities.

Tell the parents that thelr child will have » Talent Education Plan that w(il
be put together by the BOHST trainer, the teacher, the aide, and any
appropriate ancillary staf{, They will have a chance to talk about what they
think will be helpful to their child and will be receiving a copy of this
plan.

Discuss the Parent Needs Assessment which will be (illed out efther during a
telephone interview or during a home visit, Someone--probably the
teacher--will be calling the parents soon to talk to them about ways in which
they would like to be involved in working with their child. They will have a
chance to talk about how their child (s doing and to loarn more about their
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ehild®s talent area,  The teacher wil) shagoe some of (he thinga Ethal ave
happentng In the elasaruom and wil) el thew some vaya Iy whieh they way
become mafe Llavelyed,

Sum up the parsnts”® role In BONST, Wite the undarlined words on the
ehalkboard oF paperi

=~=Talk to your child about whist ta bappentng 1a the elasafoun,

==Talk 1o the teacher aboul vhal yau vant fof your ehild,

==Become fnvolved I0 your ohild’s talemt developnent , hoth By participating
In the elasaroon and by working sith your ehild at home,

Allow time for queationg,

THE, EXPLAINING THE PARENTS® ROLE AT HOWE

Lxplatn that talents or potential taleata ds nat Just develop by themsslves) the
Fale of pareats 10 Jdeveluping talent {a extroaaly {aportant,

L

Have the parents divide iato growps by talent arcad, (Peaple with the same
color name tage gather together.) Tell thew that you uwant then to hratnstors
ways in which the chlld”s potentfal talent cauld ho developed at homa, (1t
may be neceasary to explatn what hratnatoralng 1s.) MHave cach group saleet a
recorder to write down the group’s tdeas, Give the racorder a large plece of
paper and 3 nirkor. Allew ten mlnutes far bratnatoraing, then lead a
discusdton of the ideas,

Pasa out the booklets, TALENT ACTIVITIES FOR NIE MOME. Give the parents the
hooklot whieh goos with hiafher ¢hild®s talunt, TYell the parents that they
have alrcady had lots of goud fdeas for vays they can dovelop their child’s
talonta, Theso booklets will give them some specifie activities they can do
a8 they go through thelr regular toutine, Mo sute they tealfze that these
are only suggestions~~they can adapt then in any vay.

Ask overyone to take oul their booklets and follow along as you talk, All of
thede booklata have the same urganization:

~=The frunt cover tells the talent arca that is baing covered and gives the
aame of the BONST project and what the lettera stand for. Pofnt out that
the picture on the caver appears In the carner of each of the activitiea.

=~=0n the back of the cover 1s the information about who developed and vrote
these books. Polat out that thuse booklets were devaeloped as part of the
BONST project at the Untversity of tllinols and was funded by the
Dapartment of Health and Human Services.

=~=The first page, vhich 1s called ABOUT THESE ACTIVITIES, {8 the same {a 2]l
the books. The parents may wish to read this page to get some information
about these activities.

==The next page, wvhich is called ABOUT YOUR CHILD’S TALENT, includes specific
information about cach of the talent areas, Point out that the tiest pare
gives the paronts some information about what they night expect froa thelr
child with potential talent. The sacond parc has some general tips about
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what to do.

~=—-The next six pages contain the activities. Point out the following
information about the activities:

==-In the corner of each page is the picture representing that talent area.

—--Each activity has a little cartoon that the parent can share with their
child.

—The part of the directions that are in italics (that slanty print) are
suggestions of what they might say.

——At the bottom of some of the pages are hand-lettered hints of ways to
make the activity a little more fun or intervesting.

Give the parents some time to look throurh the activities and ask any
questions.,

Explain that at the end of each booklet are fcur pages of general ideas for
developing their child”s talent area. They are as follows:

=-THINGS TO DO, including some general ideas of ways to help their child
develop in his or her talent area.
—~—=PLACES TO GO, including ideas for trips and ways to help their child get
the most out of places they probably go anyway.
——QUESTIONS TO ASK, including questions they could ask during the day that
might help their child think about things in a new way.
==GIFTS TO GIVE, which does NOT mean gifts they should go right out and buy,
but gifts they might consider for their child”s next birthday. Notice some
things are included which do not cost a lot of money.
&
Ask the parents which idea in the book appeals to them. Ask them to share the
idea with the group.

IV. LOOKING TOWARD THE FUTURE

Explain that just because their child has been identified in Head Star* 3 not
mean that anything will happen next year when their child starts kind "k s CEMNa
Head Start will be sending on the records of what happened this year, put it
will be up to the parent to follow up to make sure the kindergarten teacher is
aware 7 their child”s needs. (Show the parents a copy of the END OF THE YEAR
TALENT XL YORT, if they are Interested.)

Tell the parents that they are the only ones who will be following their child”’s
progress from year to year. Remind them that they prob: ‘v have more
information about their child than any other person. 1.r ‘ore, they are the
ones best able to share with the teacher their child”s ¢ -ngths and needs.

Tell the parents that you have some basic strategies or tips to help them when
they are talking with teachers:

—~Be specific. Ask the kindergarten teacher if papers were sent to him or her
about the BOHST projects.

~-Emphasize potential talent, Make sure that the teacher know: that you
understand that your child may not be gifted but does have strengths in a
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specific area. Explain that you want your child to make the most of that
potential,

—-—Keep copies. Keep copies of everything you receive from the school about your
child.

—-—-Ask questions. What has the teacher noticed about your child? What kinds of
activities does the teacher do in the classroom in your child”s talent area?

——Review tests. Ask to see any tests that have been given to your child. This
is your right as a parent.

—-—Become involved. Contact the teacher occasionally. Go to conferences and PTA

. meetings. Volunteer to help in the classroom. By keeping in contact with the

teacher, you make the teacher accountable to you for your child”s education.
Teachers are aware of which parents are concerned and will make an effort to
discuss the child“s progress with those parents.

Explain to the parents the importance of discussing with their children what is
happening at school. Tell them to ask questions about what happens each day.
If the child is vague about what happened, ask additional questions, For
example,

If you say, "Hi James. What did you do today at school?"

And James says, "Not much. We played."

You say, '""Played what? What toys did you play with?"

James says, ""Blocks'’

You say, '"Was the teacher there working with you?"

James says, "Yeah, she came around and looked at what I made."

You say, "What did you make? What did she say?"

James says, "I made a garage. She thought I should put a ramp on it."
You say, "Boy, that”s neat. Did you figure out how to do it?

Ask questions about what is happening--what the child is learning and what kind
of activities are taking place. Children soon understand that since you are
interested in these things, they are what is important.

V. WRAP UP
Talk about what has happened during the workshop:

l. You told the parents about BOHST and how their child was identified as being
possibly talented in a certain area. You reminded the parents that the
jdentification procedure is informal and probably did not find all the
¢ Li%gwe with potential in each of the talent areas.

ds  “% 2nyoc- has any questions about this part of the workshop.
The i::ents had a chance first to brainstorm and then to look at the

Ac.vrities for the Home booklets., You gave them some information about how
t hey are organized.

[ 3>
.

Ask 1if anyone has any questions about this part of the workshop.
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3. You discussed some things about the parent”s role next year when their child
starts kindergarten.

Ask if anyone has any questions about this part of the workshop.
Remind the parents that someone will be talking to them soon about their
i1ndividual needs and interests in relation to BOHST, i.e. completing the Parent

Needs Assessment.

Invite the parents to come up to talk to you after the workshop with their
comments, questions, or concerns.

p—s
jop ]
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After the Workshop

Instructions for meeting with the parent(s) of the identified children:

1.

2.

3.

be

5.

Arrange a time for a home visit or telephone interview with the parents of
each identified child. Remind the parents to look over the Parent Needs

Assessment form before the meeting and to think about how they might want to
be involved.

Call or visit each parent at the time you arranged. Be sure to have with
you a coLy af the Parent Needs Assessment and the list of suggested
activities with your notes added.

Address each question on the assessment form, noting the parents” areas of
interest and answering any questions they may have.

Encourage all the parents to become involved in gome way, not accept
whatever level of participation they feel comfortable with. Parents have
many demands on them and some are not ready or willing to take on another
task,

Be specific in arranging for the parents” involvement, setting up date and
time of the interview, if possible, and telling parents exactly what is
involved. Follow-up on any plans discussed for the future.



